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ABSTRACT

This is qualitative study aiming to examine the experiences of university students regarding 
the adaptation process to the university. 30 university students participated in the study. The 
data for the study were obtained through semi-structured interviews. According to the results 
of the study, it is the experiences before the university education that increase the adaptati-
on of the students to the university environment such as career adaptability, educational ba-
ckground, social environment, social skills, openness to experience, parental influence, social 
activities, knowing the city, and having a different city experience. The experiences before the 
university education that increase students’ adaptation to the university environment include 
personality traits, social skills, and participation in social activities. Factors originating from 
the university are social activities, physical facilities, the quality of faculty members, the quality 
of education, the richness of experience, the quality of the student environment and deep-ro-
oted history. However, the experiences of the students before the university education reduce 
the adaptation to the university environment such as leaving the family, the education system, 
city, personality traits, career incompatibility, social life changes, transportation difficulties, 
limited job opportunities, living with family, and bullying. Factors that reduce students’ adap-
tation to the university environment such as lack of motivation, academic failure, personality 
traits, expectations, future anxiety, health problems, and low self-perception. Factors origina-
ting from the university that reduce adaptation to the university environment such as systemic 
problems, limited opportunities, physical location, course content, and quality of the cafete-
ria. Students used resources such as social support, personality traits, problem solving skills, 

MAKALE BİLGİSİ

Makale Hakkında
Geliş tarihi: 05 Temmuz 2022
Revizyon tarihi: 20 Aralık 2022
Kabul tarihi: 01 Ocak 2023

Anahtar kelimeler:
Uyum, öğrenci, Üniversite.

https://orcid.org/0000-0001-9301-5946
https://orcid.org/0000-0002-7930-3121
https://orcid.org/0000-0003-2421-7725
https://orcid.org/0000-0002-0880-1318


Yıldız Journal of Educational Research, Vol. 8, Issue. 1, pp. 11–27, June, 202312

positive perspective, and social activities while to cope with incompatibility. While students 
express the gains of university education as self-development, a social environment, different 
perspectives, knowledge, social skills, recognizing different cultures, and diplom, they state 
that university education loses time, effort, motivation, money, mental health, a social envi-
ronment and family ties.

ÖZ

Bu araştırma, üniversite öğrencilerinin üniversiteye uyum sürecine ilişkin deneyimlerinin in-
celenmeyi amaçlanan nitel bir araştırmadır. Araştırmaya 59 üniversite öğrencisi katılmıştır. 
Araştırmanın verileri yarı yapılandırılmış görüşmeler yoluyla elde edilmiştir. Araştırma 
sonuçlarına göre, öğrencilerin üniversite ortamına uyumunu arttıran üniversite eğitim önc-
esindeki yaşantıları; kariyer uyumu, eğitim geçmişi, sosyal çevre, sosyal beceriler, deneyime 
açıklık, ebeveyn etkisi, sosyal faaliyetler, şehri tanıyor olmak ve farklı şehir deneyimine sa-
hip olmaktır. Öğrencilerin üniversite ortamına uyumu arttıran kendisinden kaynaklı faktörl-
er; kişilik özellikleri, sosyal beceriler ve sosyal faaliyetlere katılımdır. Üniversiteden kaynaklı 
faktörler ise sosyal faaliyetler, fiziksel imkanlar, öğretim üyelerinin kalitesi, eğitim kalitesi, 
deneyim zenginliği, öğrenci ortamının niteliği ve köklü tarihidir. Bununla birlikte öğrencil-
erin üniversite ortamına uyumu azaltan üniversite eğitim öncesindeki yaşantıları; aileden 
ayrılmak, eğitim sistemi, şehir değişikliği, kişilik özellikleri, kariyer uyumsuzluğu, sosyal hayat 
değişikliği, ulaşım zorluğu, kısıtlı iş olanakları, aileyle yaşamak ve zorbalıktır. Öğrencilerin 
üniversite ortamına uyumu azaltan kendisinden kaynaklı faktörler; motivasyon eksikliği, ak-
ademik başarısızlık, kişilik özellikleri, beklentiler, gelecek kaygısı, sağlık problemleri ve düşük 
benlik algısıdır. Üniversite ortamına uyumu azaltan üniversiteden kaynaklı faktörler; sistemsel 
sorunlar, kısıtlı imkanlar, fiziki konum, ders içerikleri ve yemekhane kalitesidir. Öğrenciler 
uyumsuzlukla başa çıkarken sosyal destek, kişilik özellikleri, problem çözme becerisi, olumlu 
bakış açısı ve sosyal faaliyetleri gibi kaynaklarını kullanmışlardır. Öğrenciler üniversite eğiti-
minin kazançlarını kendini geliştirme, sosyal çevre, farklı bakış açıları, bilgi birikimi, sosyal 
beceri, farklı kültürleri tanıma ve diploma olarak ifade ederken; üniversite eğitiminin kaybet-
tirdiklerini zaman, emek, motivasyon, para, ruh sağlığı, sosyal çevre ve aile bağları olarak ifade 
etmişlerdir.

Cite this article as: Eryılmaz, A., Deniz, M.E., Uzun, G., Yıldırım Kurtuluş, H. (2023). Exam-
ination of university students’ experiences regarding the university adaptation process. Yıldız 
Journal of Educational Research, 8(1), 11–27.

INTRODUCTION

People are born with the potential to adapt to changes in 
their lives (Baltaş & Baltaş, 2000). Adaptation means that a 
person can have a healthy interaction with himself and his 
environment and meet his needs by effectively coping with 
the difficulties he encounters in this process (Ramsey et al., 
2007). In another definition, Al-mseidin, Omar-Fauzee and 
Kaur (2017) explain the concept of adaptation as establish-
ing a balance between the individual’s own characteristics 
and the rules and values brought about by the external en-
vironment.

When the literature is examined, it can be seen that 
many approaches to the concept of adaptation have dealt 
with it from different angles. According to Freud’s psy-
cho-sexual adjustment theory, early childhood experiences 
are very important for a healthy and harmonious person-
ality development. Needs that are not met and suppressed 
in a developmental stage negatively affect the next stage 
and subconscious processes, and conflicts begin to occur. 

Therefore, compatible or incompatible behaviors are ob-
served (Erzen, 2018). According to Erikson, each devel-
opmental period has its own developmental problems and 
developmental tasks to be completed. While coping with 
the process of adapting to these problems, the person ben-
efits from social support resources (Burger, 2006). In the 
behavioral approach, when the individual has the oppor-
tunity to encounter positive reinforcements, correct learn-
ing experiences and adaptive behaviors, the possibility of 
facing negative reinforcement and incorrect learning situa-
tions decreases (Serinkaya, 2021). In the phenomenological 
approach, if the difference between the existing features of 
the person and the features they want to have is too great, 
as is the difference between their own evaluations and the 
evaluations of the social environment towards themselves, 
adaptation problems can be experienced (Strain & Diefen-
bacher, 2008).

Apart from these approaches to adaptation, Lazarus 
(1976) developed a three-dimensional model to explain 
harmony, claiming that harmony is a multidimensional 
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concept. According to the medical-biological model, genet-
ic factors affect the person’s adaptation process. The second 
model is called the sociogenic model, and it is stated that 
the social environment and cultural structure are effective 
in creating adaptation. Lazarus emphasizes that in the third 
model (psychogenic model), the individual’s experiences 
are decisive in the face of stressful life events and will af-
fect the level of adaptation. Although the task of starting 
university education and continuing it successfully has an 
important place in the lives of young people, the fact that 
this experience will be experienced for the first time may 
seem like an important task in terms of adaptation (Dwyer 
& Cummings, 2011). In this direction, this research deals 
with the adaptation process of students to university life.

Young people studying at universities are in the peri-
od between late adolescence and young adulthood, which 
is one of the most turbulent periods (Dornbusch, 2000). 
In this process, the individual encounters more biologi-
cal, cognitive, social, and educational problems compared 
to other developmental periods (Swanson, Vaughan, & 
Wilkinson, 2017). Since university life will be experienced 
for the first time by young people, the adaptation process 
can be stormy (Dwyer & Cummings, 2011). When the 
literature on university adjustment is examined, it is seen 
that Baker and Siryk (1986) classify the concept of adjust-
ment as academic adjustment, social adjustment, personal/
emotional adjustment, and institutional adjustment. Social 
cohesion is defined as the student’s ability to establish a 
healthy relationship with his environment, to be included 
in groups, and to participate in various activities. Academic 
adaptation investigates the educational performance level 
and motivation level of the student. Personal fit and high 
self-esteem among students mean high problem-solving 
and emotion-regulation skills. Institutional compliance 
defines the student’s attachment to the university and the 
degree of trust. For students, the university experience is 
not only a step that enables them to achieve academic gain 
and career goals, but also an important area of life for the 
individual to leave the family and become autonomous, to 
make decisions, to create functional solution options for 
the problems he encounters, to develop positive behaviors, 
to control emotions, and to develop personality (Pittman 
& Richmond, 2008). All these gains are interrelated and 
contribute to the development and adaptation of students. 
However, while some students can adapt easily to this pro-
cess, others may have to struggle with adaptation problems 
due to factors that make it difficult to adapt (Mahmood & 
Ikbal, 2015).

Factors that make it difficult for university students to 
adapt in the relevant literature are self-perception, anx-
iety and depression level (Chen, 2008); current academic 
situation and career prospects (Bryan, 2014); past educa-
tional achievements and childhood experiences (Basow & 
Gaugler 2017); relationships in the university environment 

and especially with faculty members (Pascarella & Teren-
zini, 2005); being dependent on the family and not being 
able to establish relationships with people outside the fam-
ily (Anderson, Guan, & Koc,2016). According to Enochs 
and Roland (2006), university students’ moving to a new 
city, entering an unfamiliar environment, worrying about 
getting a job, and uncertainties about the future make it 
difficult to adapt. According to Amanvermez (2015), ad-
aptation problems may occur in the process of self-dis-
covery of young people, internalizing the rules and values 
of the social environment and universal values. Similarly, 
Sevinç-Tunahioğlu (2017) considered university students’ 
alienation from sources of social support (family, friends) 
and the fact that they take on their own responsibilities 
in a different academic and social environment as factors 
that make it difficult to adapt. These problems experienced 
during university years cause young people to experience 
feelings of frustration, display rebellious and combative be-
haviors, and have difficulties in decision-making (Ames et 
al., 2014).  Basow and Gaugler (2017) state that the adap-
tation process has positive and negative consequences. Ac-
cordingly, if the individual has difficulty adapting, his men-
tal and physical health may be adversely affected. However, 
if this process is resolved more easily, the person’s self-belief 
increases, and a positive perception of life is formed. When 
the relevant literature is examined, it is seen that there are 
studies on the adaptation process of university students. 
Accordingly, most of the students have adjustment prob-
lems in their first year of university (Mercan & Yıldız, 2011; 
Wang, Chen, Zhao, & Xu, 2006). They experience problems 
such as longing for their family (Thurber, Walton, 2012; 
Chrysikos et al., 2017), accommodation problems, not get-
ting enough food, not getting used to their faculty members 
and friends (Karahan et al., 2005; Thurber & Walton, 2012; 
Connolly, Oberleitner, & Guarneri, 2018), inability to pay 
attention to the lessons. There are studies on topics such as 
low academic achievement (Rodríguez, Tinajero, & Pára-
mo, 2017; Swanson, Vaughan, & Wilkinson, 2017; Aman-
vermez, 2015).

Studies on the adaptation process of university stu-
dents are explained with various theories and models (Bül-
bül, 2012). According to Pasceralla and Terenzini (2015), 
studies involving the development and changes of univer-
sity-age youth are grouped under two main headings. The 
first of these is aimed at investigating the psychological and 
social adjustment levels of students. The second is models 
for the impact of university on students at risk of dropping 
out (Braxton, Bray & Berger, 2000; Braxton & Hirschy, 
2005; Tinto, 2007). According to Tinto’s (1975) Student 
Adaptation Model, all variables (childhood experiences, 
family relationships, academic background, expectations 
for the future and university, level of satisfaction with the 
university and the department, individual characteristics) 
that affect the adaptation process of the student are worth 
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examining. However, since the student’s psychological and 
social adaptation affect each other, they should be investi-
gated together, and the atmosphere and educational quality 
in the classroom are accepted as important variables that 
increase the dropout rate (Tinto, 1997). The student adap-
tation model is one of the most used models and has been 
updated by Chrysikos, Alexandros, Ahmed, Ejaz, and Ward 
(2017). It has been determined that the main reasons for 
not adapting to the school are the inability to feel belonging 
to the school, the change in the current goals of preschool 
over time, and the school not responding to expectations. 
Bean and Eaton’s (2000) psychological model focused on 
the reasons for dropping out of college. Accordingly, stu-
dents’ personal characteristics affect their attitudes and per-
spectives towards school (Braxton & Hirschy, 2005). John-
son, Wasserman, Yıldırım, and Yonai (2014) stated that the 
factors that make it easier for students to attend school are 
academic success, social and psychological adjustment, and 
interpersonal relationships. Another model, the Anderson 
model, was introduced in 1985 and has a feature that can 
be updated in line with today’s conditions (Pappas, Gianna-
kos, & Jaccheri, 2016). Accordingly, the number of friends 
on social media (Gray et al., 2013), socio-economic status 
and education level of the family (Pruett & Absher, 2015), 
academic success (Sheilynda, Lim, & Kim, 2015), and ac-
commodation opportunity (Rienties et al., 2012) affect the 
level of compliance.

In this study, considering the developed models, ques-
tions were prepared to ask students about the adaptation 
of students to life in higher education during the Covid 19 
pandemic and the factors affecting it. It is observed that the 
pandemic process generally affects all social, emotional, and 
behavioral development areas of individuals, making adap-
tation difficult (UNICEF, 2020). In addition, young people 
who are about to enter the labor market are more heavi-
ly affected by the Covid-19 pandemic than other groups 
(OECD, 2020). Based on all these results, it is also intended 
to examine the effect of the Covid-19 pandemic process on 
the students participating in this study.  For a university-age 
student, adaptation to the university environment is a sig-
nificant criterion not only for career acquisition, academic 
progress, and the healthy development of skills and abili-
ties, but also for the individual’s subjective well-being and 
psychological resilience (Basow & Gaugler, 2017). At the 
same time, school adjustment increases graduation rates 
and decreases school refusal and dropout (Woosley & Mill-
er, 2009). For this reason, it may be important to determine 
the level of adaptation of the students to the university en-
vironment, the factors that facilitate and make it difficult to 
adapt, and to plan and efficiently conduct studies and activ-
ities to prevent possible difficulties that may be encountered 
in this direction, as this will facilitate the academic and so-
cial adaptation of the student. In accordance with the pur-
pose of the study, it was conducted with senior undergrad-

uate students at a state university in order to obtain a wide 
range of data on the adaptation process. In order to evaluate 
the adaptation process of university students in all aspects, 
questions were asked to senior university students. Thus, it 
is thought that it will be easier to identify life events that 
made adaptation difficult in the past. As a result of the data 
obtained, it is planned to organize adaptation programs 
for students who have just started university. However, it is 
important for the development of adaptation programs to 
be prepared by the guidance and psychological counseling 
centers of universities so that the effects of different adjust-
ment levels on different genders, different grade levels, and 
faculty environments are handled separately. Finally, it is 
thought that it will contribute to the literature in terms of 
preparing preventive and crisis-focused intervention pro-
grams to be developed for psychological problems that may 
be encountered and addressing the issue of adaptation.

In this context, this study is aimed at examining the ex-
periences of university students regarding the adaptation 
process to university. Therefore, the problem question of 
the research is “What are the opinions of senior university 
students on the process of adaptation to university?”

METHOD

Model of the Research
This study is a qualitative study created to examine the 

experiences of university students regarding the adaptation 
process to the university. According to Creswell (2009), 
qualitative research involves dealing with the opinions of 
individuals in order to understand and make sense of the 
events that occur as a result of their experiences in their 
daily lives. For this reason, the phenomenological ap-
proach, which is one of the qualitative research designs, 
was preferred to examine the views of university students 
on their experiences of the university adaptation process. 
In the phenomenological approach, since the experiences 
of individuals regarding an event or situation are examined 
in depth, the people participating in the research should 
have experienced or observed the phenomenon that is the 
subject of the research (Rolfe, 2006). In this study, to de-
termine the experiences of university students regarding 
the adaptation process to the university, the experiences of 
fourth-year university students who have experienced the 
integration process were examined.

Participants of the Study
The study group for the research consists of university 

students selected by criterion sampling, one of the purpo-
sive sampling methods. Purposeful sampling is the selec-
tion of information-rich situations in the context of the 
purpose of the study in order to conduct in-depth research. 
Criterion sampling, which is one of the purposive sam-
pling methods, is the creation of the sample from people, 
events, objects, or situations with qualities determined in 
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relation to the problem (Büyüköztürk, et al., 2016). While 
reaching the participants in the research, they were reached 
through the student heads. Pre-interviews were held with 
59 students who applied for the research announcement. 
Out of 59 students, 30 students from different faculties who 
met the research criteria and represented the faculties of the 
university constituted the sample for the study. In this sam-
ple, the inclusion criterion for the students participating in 
the research are that they have been studying at the same 
university since the first year of the university. However, to 
provide maximum diversity in the research, it was tried to 
reach students from various faculties in the university. The 
students who will participate in the research were reached 
through the social clubs of the university and the student 
presidency. 

The age range of the students participating in the re-
search is between the ages of 20 and 26,  and the average age 
is 22.47. 15 of the students (50%) are girls, and 15 (50%) are 
boys. 5 of the students were from the faculty of electricity 
and electronics (16.7%), 1 from the faculty of shipbuilding 
and maritime (3.3%), 2 of them from the faculty of con-
struction (6.6%), 4 of them from the faculty of chemistry 
and metallurgy (13.33%), 5 from the faculty of education 
faculty (16.6%), 4 of them faculty of sciences and literature 
(13.33%), 3 of them faculty of machinery (10%), 3 of them 
faculty of art and design (10%), 1 faculty of business (3.3%), 
1 of them  are students of the faculty of administrative and 
economic sciences (3.3%), and 1 of them are students of the 
faculty of architecture (3.3%). In addition, university stu-
dents were asked to rate their satisfaction with their univer-
sity life. 3 of the students (10%) had a low level of satisfac-
tion with their university; 16 (53.33%) of them are satisfied 
at a medium level, and 11 of them (36.67%) are satisfied at a 
high level. 7 (23.33%) of the students have a low level of sat-
isfaction, 12 (40%) moderate satisfaction and 11 (36.67%) 
have a high level of satisfaction. Of the students, 2 (6.6%) 
reported that their university adjustment level was low, 10 
(33.3%) moderate, and 18 (60%) high.

Data Collection Tools
The experiences of university students regarding the 

adaptation process to the university were obtained through 
semi-structured interviews. The “semi-structured inter-
view” technique was used while examining the experiences 
of the students regarding the adaptation process. A descrip-
tive analysis was done using the resulting data, and the find-
ings were presented.

There are advantages to interviewing to understand 
people’s experiences about a phenomenon or a situation. In 
this research, semi-structured interviews were used because 
of their certain level of standardization and flexibility, elim-
inating the limitations of tests and questionnaires based on 
writing and filling, and helping to gain in-depth informa-
tion on a specific subject (Yıldırım & Şimşek, 2016).

Before preparing the questions to be directed at the stu-

dents, the current information about the adaptation process 
and the current articles in the related literature were exam-
ined, and the topics of the interview were formed. While 
creating the research questions, questions were prepared by 
taking into account the characteristics of the developmental 
period of university students and the literature on named 
adaptation theories (Bülbül, 2012; Pascarella & Terenzini, 
2015; Braxton, Bray & Berger, 2000; Braxton & Hirschy, 
2005; Tinto, 1975, 2007; Bean & Eaton, 2000; Chrysikos et 
al., 2007). Based on the objectives of the research, the ques-
tions to be asked by the researchers in the interview were 
planned. In this process, the opinions and information of 
four field experts (with doctoral degrees who are experts 
in the field of Psychological Counselling and Guidance) 
working in the faculties of education in different universi-
ties were consulted, and changes were made based on their 
feedback. With the support of the experts, eleven questions 
were prepared and used in the interviews. In the prepara-
tion of the interview questions developed by the research-
ers, attention was paid to principles such as the questions 
being easy to understand, not multidimensional, and not 
guiding the respondent (Bogdan & Biklen, 1992). Research 
questions can be found in the appendix.

Data Collection Process
Before the data collection process began, ethics com-

mittee approval was obtained from the Social and Human 
Sciences Ethics Committee of a state university. Then, the 
students who will participate in the research were reached 
through the social clubs of the university and the student 
presidency. Before the interview process was started, pre-
liminary interviews were held with each participant, the 
researchers who would conduct the interview introduced 
themselves, explained the purpose of the research process 
to the participants, and the volunteer consent form was 
filled. In the consent form, information about the purpose 
of the research and the people who conducted the study 
was shared, it was stated that the information of the partic-
ipants would be kept confidential and that they could quit 
the study at any time. Participation in the study was on a 
voluntary basis. In addition, no information regarding the 
identity of the students was collected. Interviews were held 
in individual psychological counseling rooms in the educa-
tion faculty of the university. During the research process, 
30 minutes of individual interviews were conducted with 
the participants in the research group using semi-struc-
tured interview forms. The interviews were audio recorded 
with the permission of the university students. 

Analysis of Data At the stage of summarizing the in-
terview questions according to the themes they reveal, 
descriptive analysis or content analysis can be used in the 
analysis of the data (Cansız-Aktaş, 2015). In this study, the 
data obtained by the semi-structured interview technique 
were subjected to descriptive analysis. The purpose of de-
scriptive analysis is to bring together the data collected as 



Yıldız Journal of Educational Research, Vol. 8, Issue. 1, pp. 11–27, June, 202316

a result of interviews and observations in an organized and 
interpreted way (Creswell, 2002). The themes for the de-
scriptive analysis are formed according to the theoretical 
basis of the research (Seidman, 2016). The themes in the 
data were determined according to the conceptual frame-
work and research questions created while examining the 
literature on the university adjustment process.

The audio recordings of the interviews made for the 
analysis of the data were listened to and deciphered, and 
the statements of the participants were noted one by one. 
To make a descriptive analysis, the data was coded after the 
deciphering process. After examining the data obtained, 
dividing it into meaningful sections, transforming what 
each section conceptually means into meaningful data 
units (sentences) and coding, the draft themes were orga-
nized under categories (Yıldırım & Şimşek, 2016). Themes 
were determined, arranged, and interpreted in line with the 
research purposes. Direct quotations, which are the most 
distinctive feature of this approach, are frequently included 
in the study. The data collected by the semi-structured in-
terview form prepared by the researchers were coded sep-
arately by each researcher, and then the researchers came 
together and reached a common consensus by examining 
the codes comparatively. Coding is the classification of data 
according to concepts, titles, and themes (Strauss & Corbin, 
1990). Coding in qualitative research occurs in three ways. 
These are “coding according to predetermined concepts,” 
“coding according to concepts extracted from data,” and 
“coding done within a general framework.” The coding used 
within the scope of this research is the coding made accord-
ing to predetermined concepts. This type of coding consists 
of the components of the first and the second codes. In this 
type of coding process, general categories or themes are 
determined in advance and more detailed codes that can 
be included under these themes are revealed by examining 
the data (Yıldırım & Şimşek, 2016). The questions of the 
research were prepared based on theories of “adaptation” 
and these research questions constitute the themes of the 
research. These themes are 1) experiences before university 
education, 2) factors originating from students, 3) factors 
originating from universities, 4) coping resources, 5) gains 
from university education, and 6) loss of university educa-
tion.

While performing data analysis, MAXQDA 2022 anal-
ysis program was used. MAXQDA is a computer software 
program that helps researchers to systematically evaluate 
and interpret qualitative texts (Yakut-Çayır & Sarıtaş, 2017).

Validity and Reliability
To ensure validity in the study, the context to which the 

data were related was considered, and the data were inter-
preted in this way. In addition, in the method section of 
the research, the research model, study group, data collec-
tion tool, data collection, and analysis times are reported 
in detail. However, member checking was taken for the in-

ternal validity of the study. Participant confirmation is the 
confirmation of whether what they want to say is actually 
expressed by giving the interview recordings to the partic-
ipants participating in the research. This method is used 
for internal validity (Holloway & Wheeler, 1996). After the 
interviews were conducted, the audio recordings were tran-
scribed and each student’s own interview was written down 
and their consent was sent back to them. Thus, the correct-
ness of what the students said was confirmed. None of the 
students participating in the study requested changes.

The researchers involved in the study played a partic-
ipatory role in the process. The participant role of the re-
searcher requires spending time in the field, meeting with 
the participants within the scope of the research, experienc-
ing the experiences of the participants when necessary, and 
using the perspective and experiences gained in the field in 
the analysis of the collected data (Yıldırım & Şimşek, 2016). 
In this direction, it can be said that the researchers in this 
study took on a participatory role in reaching the 4th grade 
students studying at the university, informing the students 
about the study, interviewing the students who would par-
ticipate in the study, and analyzing the qualitative data ob-
tained from the interviews. In this process, the researchers 
played an unbiased and objective role so that the research’s 
own assumptions and biases did not affect the data collec-
tion and analysis process.

To ensure reliability in the study, they first analyzed the 
data individually, and then the researchers came together 
and came to a common consensus by examining the codes 
comparatively. In addition, the clear determination of the 
roles of researchers in the research process is another mea-
sure taken to increase the reliability of the research. In this 
study, researchers also took an active role as implementers 
of data collection tools. In this process, they gave informa-
tion about the scope and purpose of the research to the uni-
versity students who participated in the research. Again, in 
order to ensure the reliability of the research, four faculty 
members with doctoral degrees, who are experts in their 
field of Psychological Counselling and Guidance in faculties 
of education faculties at different universities were shown 
the themes and it was determined that the themes they put 
forth and the themes put forward by the researchers over-
lapped. However, the control of the themes and codes was 
made by each researcher separately to ensure the reliability 
of the data in the analysis (Creswell, 2016). In addition, the 
researchers reviewed and checked the data obtained from 
the interviews at different times by the researchers to ensure 
their reliability. It is calculated by using the formula Simi-
larity: Confidence/Percentage of Agreement = Consensus / 
(Agreement + Disagreement) X100, which is the consensus 
among the coders. The consensus among coders should be 
at least 80% (Özdemir & Avcı, 2019). In this study, the per-
centage of agreement was determined to be 95%.
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FINDINGS

In this study, it is aimed to examine the experiences 
of university students regarding the university adaptation 
process. Considering the purpose of the research and the 
interview questions, the opinions of students were ana-
lyzed under six predetermined main themes. The iden-
tified themes are listed as follows: 1) experiences before 
university education, 2) factors originating from students, 
3) factors originating from the university, 4) coping re-
sources, 5) gains from university education, and 6) loss 
of university education. These themes were framed with 
sub-categories and codes in line with the purposes of the 
research.

In accordance with the ethical principles of qualitative 
research, the names of the students participating in the 
research were not included, and each student was quoted 
in the form of (T). Statements quoted from the interviews 
with the findings were included, and thus, it was tried to 
reach the essence of the students’ university adaptation ex-
periences and ensure reliability.

Experiences Before University Education on Adjusting to 
University

The first theme that emerged as a result of the inter-
views conducted to examine the experiences of university 
students regarding the adaptation process to the university 
“Experiences Before University Education.” The theme of 
experiences before university education consists of two cat-
egories, factors that increase and decrease compliance. The 
findings regarding the codes of this theme, category and 
categories are presented in Table 1.

As can be seen in Table 1, the students participating in 
the study expressed their pre-university life experiences 
that increased their adaptation to the university environ-
ment such as career adaptation, educational background, 
social environment, social skills, openness to experience, 
parental influence, social activities, and knowing the city 
and having a different city experience. In addition, the stu-
dents expressed their pre-university life experiences as be-
ing separated from the family, the education system, city 
change, personality traits, career incompatibility, social life 
change, transportation difficulties, limited job opportuni-
ties, living with the family, and bullying, which reduces ad-
aptation to the university environment. 

Table 1. Experiences before university education

Theme and Codes Example Sentences f

Increasing Adaptation
Career compatibility I think that the fact that I chose my department voluntarily contributed to my adaptation. 9
Educational background I saw that I was able to realize the successes, projects, and assignments I started in my previous 6 
 education life as I wanted and visualized in my head. 
Social environment The presence of my circle of friends increased my harmony. 5
Social skills It was effective for me to have strong communication and make friends quickly. 5
Openness to  I am open to most things and hungry for experimentation. I try to try everything, the club, 4
Experience and the environment.
Parent Effect It is effective that my family raised me as an individual, respecting my preferences and wishes, 4 
 without making me dependent on them.
Social Activities I am not interested in many sports, school clubs, and class representation. 4
Know the City Since I live in Istanbul and live in this environment, this transition period has been very soft. 3
Different City Experience Because of my father's job, I have lived in many different cities before. 3
Reduces Harmony
Leaving family Being separated from my family negatively affected my harmony. 7
Education system Every moment is passed with exams, it is different from the education system in high school. 5
City change Coming from Muğla to Istanbul is very difficult in terms of culture and getting used to people. 4
Personality Being a more introverted person reduced my adjustment. 2
Career mismatch Although I loved mathematics in high school, I could not meet my university expectations. 2 
 My department is very abstract, not applied.
Social life change Being away from our circle of friends affects the change of social life. 2
Difficulty of transportation Traveling 1.5 hours to come to school and therefore getting up early in the morning. 1
Limited job opportunities Not being able to find a job to make a living affects negatively. 1
Living with family Living with family while studying reduces my adjustment. 1
Tyranny I struggled because I was bullied at school. 1
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Student-Based Factors on Adjusting to University 
The second theme, which emerged as a result of the 

interviews conducted to examine the university students’ 
experiences of the university adaptation process, was dis-
cussed as “Factors Originated from Students.” The theme 
of factors originating from the student consists of two cat-
egories, factors that increase and decrease compliance. The 
findings regarding the codes of this theme, category, and 
categories are presented in Table 2.

As seen in Table 2, the participants stated that the fac-
tors that increase their adaptation to the university environ-
ment are personality traits, social skills, and participation 
in social activities. In addition, the students stated that the 
factors that reduce their adaptation to the university envi-
ronment are lack of motivation, academic failure, personal-
ity traits, expectations, future anxiety, health problems, and 
low self-perception.

University-Based Factors on Students’ Adaptation to 
University 

The third theme, which emerged as a result of the inter-
views conducted to examine the university students’ expe-
riences of the university adaptation process, was discussed 
as “Factors Originating from the University.” The theme of 
factors originated at the university and consists of two cat-
egories: factors that increase and decrease compliance. The 
findings regarding the codes of this theme, category and 
categories are presented in Table 3.

As seen in Table 3, the participants expressed the fac-
tors that increase the adaptation to the university environ-
ment as social activities, physical facilities, quality of facul-
ty members, quality of education, richness of experience, 
quality of the student environment, and deep-rooted his-

tory. On the other hand, the students expressed the factors 
originating from the university that reduce the adaptation 
to the university environment as systemic problems, lim-
ited opportunities, physical location, course contents, and 
the quality of the cafeteria.

Resources for Coping with Maladjustment 
The fifth theme, which emerged as a result of the in-

terviews conducted to examine the experiences of uni-
versity students regarding the adaptation process to the 
university, was handled as “coping resources”. Five of 
the students participating in the study stated that they 
did not experience incompatibility, and seven of them 
stated that they could not cope with incompatibility. The 
findings regarding the codes for the “coping resources” 
theme obtained from the remaining 18 students are pre-
sented in Table 4.

As can be seen in Table 4, the participants who were 
able to cope with incompatibility expressed their coping re-
sources as social support, personality traits, problem solv-
ing skills, positive perspective, and social activities.

Gains of University Education
The sixth theme, which emerged as a result of the inter-

views conducted to examine the university students’ expe-
riences of the university adaptation process, was discussed 
as “Gains of University Education.” The findings related to 
the theme of the gains of university education and the codes 
are presented in Table 5.

As seen in Table 5, the participants expressed the bene-
fits of university education as self-development, social en-
vironment, different perspectives, knowledge, social skills, 
recognizing different cultures, and a diploma.

Table 2. Factors originated from the student

Theme and Codes Example Sentences f

Increasing Adaptation 
Personality characteristics Being open to criticism, understanding and extrovert increased my harmony. 21
Social skills My good communication skills helped me to establish good relations with my friends and 16 
 increased my harmony.
Participation in I gained a lot of media experience by participating in clubs and events. 3 
social activities
Reduces Adaptation
Lack of motivation My lack of attention to lessons, the length of my schooling, my low desire for school. 8
Academic failure The fact that I didn’t study and failed the class reduced my compliance. 6
Personality characteristics I am an introverted person; I had a problem with adaptation because I was left behind in 5 
 social environments.
Expectations The university that I dreamed of before I came to school and the school’s possibilities 3 
 do not match.
Future anxiety I have not experienced psychological problems because I have anxiety about my future plans. 2
Health problems I had health problems such as not being able to sleep, so I was inconsistent. 1
Low self esteem I couldn't adapt to the environment because I felt worthless. 1
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Losses of University Education
The seventh theme, which emerged as a result of the 

interviews conducted to examine the university students’ 
experiences of the university adaptation process, was dis-
cussed as “The Losses of University Education.” 11 of the 
students who participated in the research stated that uni-
versity education did not lose anything. The findings re-
garding the themes of university education lost and the 
codes obtained from the remaining 19 students are present-
ed in Table 6.

As seen in Table 6, the participants stated that university 
education lost their time as time, effort, motivation, money, 
mental health, social environment, and family ties.

DISCUSSION, CONCLUSION, RECOMMENDATION

In this study, it is aimed to examine the experiences of 
university students regarding the adaptation process to the 
university. In the study, pre-university life, the characteris-
tics of the individual, and the characteristics of the university 

Table 3. Factors originated from university

Theme and Codes Example Sentences f

Increasing Adaptation
Social activities With the campus environment being very lively, many conferences, events, and 13 
 student clubs, I got used to the school more quickly and gained an environment. 
Physical facilities Our campus has a beautiful landscape and exterior architecture. Especially the middle 9 
 garden is a reason that makes me love this school.
Quality of faculty members Our academics, who do their classes properly and show their difference with their interest 7 
 in students, facilitate this harmony.
Education quality The educational opportunities offered by the university, such as laboratories, gave me the 6 
 quality of education I expected and increased my compliance.
Wealth of experience It provided me with a richness in terms of its opportunistic environment and the environments 3 
 where I could learn and social resources.
The nature of the student I think that the student profile who prefers our school because of its academic position is 2 
environment generally people who are open to harmony and communication. In this sense, our university 
 offers a harmonious life.
Rooted history Our university is one of the oldest and most developed universities. 2
Reduces Adaptation 
Systemic problems The inadequacy of the web page, the difficulties experienced in adding courses and the 10 
 prerequisites of the courses, the intensity of the exam system.
Limited opportunities The unconscious support of social, artistic, and cultural activities by the school, the thought that 8 
 it is supported. Inability of students to choose their own social activity options, lack of options.
Physical location The suppression of clubs and societies trying to operate by narrow-minded people who are not 5 
 related to the arts.
 The location and geographical structure of the campus did not give me the university 
 atmosphere I expected.
Course contents Due to the difficulty of the course content, I could not adap 2
Dining hall quality The poor food in the cafeteria decreased the level of compliance. 2

Table 4. Resources for coping with Maladjustment

Theme and Codes Example Sentences f

Social support I was able to cope with the people I love by sharing my problems and making friends. 11
Personality characteristics I have a structure that can make friends and adapt in a very short time. However, 4 
 I was able to persevere without giving up to adapt.
Problem solving skill I sat and thought and analyzed about my present and my future. I made some decisions 4 
 about what I need to do to get to good places. I thought about the pros and cons of these 
 decisions and put them into practice.
Positive perspective I have dealt with inconsistencies by thinking that life goes on and trying to see the good 3 
 in things that seem discordant. 
Social activities I coped by joining clubs, creating new activities and interests. 2
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were discussed first as factors that increase students’ univer-
sity adjustment. According to the first finding of the study, 
the participants stated that factors such as career adaptability, 
educational background, social environment, social skills, 
openness to experience, parental influence, social activities, 
getting to know the city and having a different city experience 
before university increased their adaptation to the university 
environment. In this study, factors arising from the students 
themselves that increase adaptation to the university envi-
ronment were identified as personality traits, social skills and 
participation in social activities. Factors arising from the uni-
versity were identified as social activities, physical facilities, 
quality of faculty members, quality of education, richness of 
experience, quality of student environment and long-estab-
lished history. The findings obtained in this study support the 
results of studies on the adjustment of university students. In 
the related literature, there are studies revealing that the qual-
ity education, teaching staff, and the physical facilities of the 
university before starting the university positively affect the 

adaptation of the students at the university (Arulampalam, 
Naylor, & Smith, 2004; Di Pietro & Cutillo, 2007; McKenzie 
& Schweitzer, 2001; Bülbül, 2012; Bülbül & Guvendir, 2012; 
Sevinç & Gizir, 2014). However, having sufficient social sup-
port resources, establishing positive relationships with facul-
ty staff, and administrators, receiving parental support under 
all conditions, participating in various socio-cultural activi-
ties, being courageous in entering new environments, having 
high self-awareness and motivation, strong communication, 
and friendship are all necessary. Having personality traits 
such as high skills in relationships is also among the factors 
that increase the level of adjustment at university (Cutrona & 
Russell, 1987; Duru, 2008; Eker, Arkar, & Yıldız, 2001; Jack-
son, Weiss, Lundquist, & Hooper, 2001; Neville, Heppner, 
& Wang, 1997; Peplau & Perlman, 1982; Russell & Carroll, 
1999; Watson & Clark, 1992; Weiss, 1973; Ting, 1997; Sertel, 
Yıldırım ve Akyol, 2017). From these results, it is possible to 
say that the results of the studies on the adjustment of univer-
sity students show parallelism with each other.

Table 5. Gains of university education

Theme and Codes Example Sentences f

Self-development I think that education has given me the ability to think more calmly and maturely in the 19 
 face of good or bad events, it has made me a more qualified person in social and cultural 
 terms, it has improved my self-sufficiency in being an individual and many other similar 
 features.
Social environment My education life allowed me to establish invaluable relationships and added unique 10 
 people to my life.
Different perceptions It opened my horizons and changed my perspective on the world and problems. By giving 10 
 me a vision, it made me not see life only within the limits of my own life.
Knowledge Motorcycles coming from outside are very expensive, but I can build my own motorcycle with 8 
 the knowledge provided by the training I have received. In addition, a lot of information 
 I learned within the scope of my department makes my life easier.
Social skill I gained the ability to express myself, the ability to discuss difficult issues such as politics, 7 
 and effective communication skills. I can express myself easily and am understood correctly. 
 I build healthier relationships.
Getting to know It allowed me to interact with the culture of a different city, with people from different beliefs,  5 
different cultures views, and lifestyles.
Diploma My education has given me a diploma that shows what my profession is. 1

Table 6. Losses of university education

Theme and Codes Example Sentences f

Time I think I lost my teenage years and time because I read a section that I didn’t like. 10
Work Today, if we think that a group of people make money by establishing blogs or channels 7 
 through social media or various internet accounts, or they make a certain career, I think that 
 our efforts are in vain, and our efforts are a loss.
Motivation It reduced my enthusiasm, my love for my branch and my desire to practice the profession. 5
Money I see the money I spent on my department as a loss. 3
Mental health I think that I lost my psychology due to future anxiety, stress, feelings of inadequacy and anxiety. 3
Social environment Due to the intensity of the lessons and homework, I lost my friends. 2
Family ties I can say that I lost my family if we think that my family ties have weakened because I have 2 
 been away from my family and that we often clashed.
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According to the second finding obtained from this 
study, the students expressed their pre-university life expe-
riences as being separated from the family, the education 
system, city change, personality traits, career incompatibil-
ity, social life change, transportation difficulties, limited job 
opportunities, living with the family, and bullying, which 
reduces adaptation to the university environment. Accord-
ing to the results of this study, the students stated that the 
factors that reduce their adaptation to the university envi-
ronment are lack of motivation, academic failure, person-
ality traits, expectations, future anxiety, health problems, 
and low self-perception. They stated that the factors orig-
inating from the university that reduce the adaptation to 
the university environment are systemic problems, limited 
opportunities, physical location, course contents, and the 
quality of the cafeteria. In the related literature, there are 
studies examining the factors that reduce the adjustment 
level of university students, and the results of the studies are 
consistent with each other. Accordingly, the student’s emo-
tional outbursts, having an extremely introverted and tense 
structure, low motivation level, having a negative perspec-
tive, shyness, timidity in relations with the opposite sex, 
low ability to make friends and express oneself, and neg-
ative attitudes towards the courses reduce their adaptation 
to university. It is believed that problems such as exhibiting 
an unfamiliar attitude towards the university environment, 
having communication problems with faculty members, 
being dissatisfied with the university and the department, 
not being able to take advantage of opportunities such as 
accommodation and nutrition, being strange to the social 
and cultural environment, feeling worthless and having low 
self-esteem reduce the level of adaptation of students. There 
are studies on the subject (Adams, 2014; Aslan & Güven, 
2010; Aspinwaill & Taylor ,1992; Berry, Kim, Minde, & 
Mok, 1987; Boulter, 2002; Ertem, 2002; İkiz & Otlu, 2015; 
Karahan et al., 2005; Mert & Çetiner, 2018; Renaud & Byers, 
2001; Wang et al., 2006; Yao, Han, Zeng & Guo, 2013). Un-
like the results of this study, the factors that reduce adjust-
ment include the student’s being in a disadvantaged group, 
single-parent upbringing, sibling conflicts, conflicts within 
the family, frequent family relocations for various reasons, 
city changes, school changes, unhealthy parental attitudes, 
and parental separation. Healthy separation, lack of per-
sonal independence, intense longing for family (Allison 
& Furstenberg, 1989; Borrine, Handal, Brown, & Searight, 
1991; Brett, 1982; Cicirelli, 1996; Hetherington, 1999; Hoff-
man & Weiss, 1987; Kenny & Donaldson, 1991; Lapsley, 
Rice, & Fitz-Gerald, 1990; Lopez, Campbell, & Watkins, 
1988; Lussier, Deater-Deckard, Dunn, & Davies, 2002; Nor-
ford & Medway, 2002; Rich & Scovel, 1987; Kaba ve Kek-
lik, 2016; Şimşek, 2013; Serinkaya, 2021). In this context, 
it can be stated that personal and university-based factors 
that reduce the adjustment of university students support 
each other. However, it can be said that the environmental 

factors that reduce university adjustment differ according 
to the research group in the study.

According to the third finding obtained from this study, 
the participants expressed their sources of coping with in-
compatibility as social support, personality traits, prob-
lem-solving skills, positive perspective, and social activities. 
Similarly, in studies on the adjustment of university students, 
to cope with the adjustment problem, students should plan 
leisure activities, be open to new relationships and partici-
pate in various activities and courses to acquire new skills, 
be accepting of the problems experienced, divide the current 
performance into functional problem-solving techniques. It 
is stated that traits such as being able to obtain parent and 
family support, having high levels of psychological well-be-
ing and psychological resilience, and having healthy self-de-
velopment are used as coping resources. Accordingly, it can 
be said that university students have a high ability to cope 
with problems in a healthy way. Unlike this study, there are 
studies that show that the mechanism used by students who 
have difficulties adapting to university is usually escapism. 
Accordingly, students think that they cannot actively cope 
with adaptation, do not believe that they are in control, and 
do not take responsibility. For this reason, unsolvable ad-
justment problems can cause mental health disorders such 
as anxiety and depression in young people (Dyson & Renk, 
2006; Heiman, 2004; Bülbül & Acar-Güvendir, 2014).

According to the fourth finding obtained from this re-
search, the students participating in the research expressed 
the benefits of university education as self-development, so-
cial environment, different perspectives, knowledge, social 
skills, recognizing different cultures, and diploma. In the 
related literature, various studies have been found on the 
benefits of university education, and it is seen that the find-
ings of the study show parallelism. Accordingly, students 
have the opportunity to reach their dream job through 
university, to provide material and moral satisfaction, to be 
autonomous from the family and gain the skills of living 
alone, to have the chance to meet and make friends with 
many people from various cultures and cities, and to have a 
flexible and more positive mindset. It has been revealed that 
they have gained many benefits, such as developing, gaining 
a lot of experience about their profession and social life, and 
providing a higher level of psychological resilience (Cey-
han, 2006; Consolvo, 2002; Karahan et al., 2005; Kenyon & 
Koerner, 2009; Sürücü & Bacanli, 2010). In this context, it 
can be said that the university students participating in the 
study have a positive perspective on university education 
and that they gain from various aspects.

According to the final result obtained from this research, 
the students who participated in the research stated that uni-
versity education lost time, effort, motivation, money, men-
tal health, the social environment, and family ties. Similarly, 
studies have shown that the negative aspects of university 
education are as follows: wasting financial resources and 
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time, disappointment as a result of not meeting expectations 
in terms of both education and social life, feeling of loneli-
ness as a result of conflicts of interest, decreased social in-
teraction and deterioration of mental health (Baker & Sirky, 
1984; Gizir, 2005; Hillman, 2005; Lammers et al., 2008; Mert 
& Çetiner, 2018; Ryback & McAndrew, 2006; Sevinç & Gizir, 
2014; Tognoli,2003). In this context, it is possible to say that 
as a result of the difficulties and negativities encountered in 
university life, students are disappointed and see it as a loss.

In this study, the factors that decrease and increase the 
adjustment of university students, the mechanisms of cop-
ing with the adjustment problem, and the gains and losses 
of university education are compared with the studies in the 
related literature. Based on the results of the research, it is 
possible to say that the academic, social, and psychological 
support of young people in university life will positively af-
fect the adaptation process. Özbay (1977) emphasizes that 
as a prerequisite for providing student personality services 
in a healthy way, it is necessary to identify students’ prob-
lems and to meet their needs for their personal and profes-
sional development. For this purpose, it is thought that it 
will contribute to the solution of students’ personal-social, 
academic, and educational problems by making use of the 
psychological counseling and guidance unit of the univer-
sities and the dean of students. In addition, preventive and 
developmental activities can be planned and activities can 
be organized to facilitate students’ adaptation. In this direc-
tion, peer guidance activities can be carried out for students 
to share their knowledge and experiences (Aladağ, 2009). 
Various activities, courses, symposiums, seminars, in-ser-
vice trainings, etc. can be organized to bring students and 
faculty members together. It may be useful for the univer-
sity to allocate a budget in line with the needs in order to 
organize organizations.

Implication of Study
This study has limitations. It was carried out by recruit-

ing students at a state university in Istanbul with a qualita-
tive research method. Repeating this study with a different 
sample and different research methods will make general-
ization easier. In future studies, only first year university 
students can be included in the study, and a longitudinal 
study can be organized in order to follow the adaptation 
processes. However, the lack of cultural sensitivity of the 
study is also a limitation. In future research, intercultural 
studies can be conducted with university students from dif-
ferent cities and countries by ensuring that students from 
different cultures are sensitive to diversity.

Ethics: There are no ethical issues with the publication 
of this manuscript.

Peer-review: Externally peer-reviewed.
Conflict of Interest: The authors declared no potential 

conflicts of interest with respect to the research, authorship, 
and/or publication of this article.

Financial Disclosure: The authors declared that this 
study has received no financial support.

Etik: Bu makalenin yayınlanmasıyla ilgili herhangi bir 
etik sorun bulunmamaktadır.

Hakem Değerlendirmesi: Dış bağımsız.
Çıkar Çatışması: Yazarlar, bu makalenin araştırılması, 

yazarlığı ve/veya yayınlanması ile ilgili olarak herhangi bir 
potansiyel çıkar çatışması beyan etmemiştir.

Finansal Destek: Yazarlar bu çalışma için finansal 
destek almadığını beyan etmiştir.

REFERENCES

Adams, D. C. (2014). A generalized K statistic for estimat-
ing phylogenetic signal from shape and other high-di-
mensional multivariate data. Systematic Biology, 63(5), 
685–697. [CrossRef] 

Aladağ, M. (2009). Evaluation of the peer helping program 
conducted for university adjustment. Turkish Journal of 
Psychological Counseling and Guidance, 4(31), 12–22.

Allison, P. D., & Furstenberg, F. F. (1989). How marital dis-
solution affects children: variations by age and sex. De-
velopmental Psychology, 25(4), 540–549. [CrossRef]

Al-mseidin, K.I., Omar-Fauzee, M. S., & Kaur, A. (2017). 
The relationship between social and academic adjust-
ment among secondary female students in Jordan. Eu-
ropean Journal of Education Studies, 3(2), 333–346.

Ames, M. E., Wintre, M. G., Pancer, S. M., Pratt, M. W., 
Birnie-Lefcovitch, S., Polivy, J., & Adams, G. R. (2014). 
Rural compared to urban home community settings 
as predictors of first-year students’ adjustment to uni-
versity. Journal of College Student Development, 55(2), 
208–215. [CrossRef]

Noel, L., Levitz, R., Saluri, D. & Marchese T.J. (1985). Forc-
es influencing student persistence and achievement. In-
creasing student retention. (pp. 44–61). Jossey-Bass. 

Anderson, R. S. (1994). Evolution of the Santa Cruz Moun-
tains, California, through tectonic growth and geomor-
phic decay. Journal of Geophysical Research: Solid Earth, 
99(10), 20161–20179. [CrossRef]

Anderson, J. R., Guan, Y., & Koc, Y. (2016). The academic 
adjustment scale: Measuring the adjustment of perma-
nent resident or sojourner students. International Jour-
nal of Intercultural Relations, 54, 68–76. [CrossRef]

Artan, İ., & San-Bayhan, P. (2005). Çocuk gelişimi ve eğitimi. 
Morpa Press.

Arulampalam, W., Naylor, R., & Smith, J. (2004). Factors 
affecting the probability of first year medical student 
dropout in the UK: a logistic analysis for the intake co-
horts of 1980-92. Medical education, 38(5), 492–503. 

Aslan, S., & Güven, M. (2010). The relation between at-
tachment and personal adjustment mediated by sepa-
ration-individuation. Education and Science, 35(157), 
181–191.

Aspinwall, L. G., & Taylor, S. E. (1992). Modeling cognitive 

https://doi.org/10.1093/sysbio/syu030
https://doi.org/10.1007/s10447-009-9082-4
https://doi.org/10.1037/0012-1649.25.4.540
https://doi.org/10.1353/csd.2014.0016
https://doi.org/10.1016/j.ijintrel.2016.07.006
https://doi.org/10.1016/j.ijintrel.2016.07.006
https://doi.org/10.1046/j.1365-2929.2004.01815.x


Yıldız Journal of Educational Research, Vol. 8, Issue. 1, pp. 11–27, June, 2023 23

adaptation: A longitudinal investigation of the impact of 
individual differences and coping on college adjustment 
and performance. Journal of Personality and Social Psy-
chology, 63(6), 989–1003. [CrossRef]

Baker, R. W., & Siryk, B. (1986). Exploratory intervention 
with a scale measuring adjustment to college. Journal of 
Counseling Psychology, 33(1), 31–38. [CrossRef]

LaBrie, J. W., Ehret, P. J., Hummer, J. F., & Prenovost, 
K. (2012). Student Adaptation to College Question-
naire--Modified (SACQ) [Database record]. APA Psyc-
Tests. [CrossRef]

Baltaş, Z. & Baltaş, A. (2000). Beden dili. Remzi Publishing.
Basow, S. A., & Gaugler, T. (2017). Predicting adjustment 

of U.S. College students studying abroad: Beyond the 
multicultural personality. International Journal of Inter-
cultural Relations, 56, 39–51. [CrossRef]

Bean, J. P. (1982). Conceptual models of student attrition: 
How theory can help the institutional researcher. New 
Directions for Institutional Research, 36, 17–33. [CrossRef]

Bean, J. P., & Eaton, S. B. (2020). A psychological model 
of college student retention. In: Braxton, J.M. (Eds.) Re-
working the Student Departure Puzzle (pp. 48–61). Van-
derbilt University Press. [CrossRef]

Berry, J.W., Kim, U., Minde, T., & Mok, D. (1987). Compar-
ative studies of acculturative stres. International Migra-
tion Review, 21(3), 491–511. [CrossRef]

Bogdan, R., & Biklen, S. (1992). Qualitative research for ed-
ucation: An introduction to theory and methods (5th ed.) 
Allyn & Bacon.

Borrine, M. L., Handal, P. J., Brown, N. Y., & Searight, H. 
R. (1991). Family conflict and adolescent adjustment in 
intact, divorced, and blended families. Journal of Con-
sulting and Clinical Psychology, 59(5), 753–755. [CrossRef]

Boulter, L.T. (2002). Self-concept as a predictor of college 
freshman academic adjustment. College Student Jour-
nal, 36, 1–15.

Braxton, J. M., Bray, N. J., & Berger, J. B. (2000). Faculty 
teaching skills and their influence on the college student 
departure process. Journal of College Student Develop-
ment, 41(2), 215–227.

Braxton, J. M., & Hirschy, A. S. (2005). Theoretical devel-
opments in the study of college student departure. In: 
Seidman, A. (eds.) College student retention: Formula for 
student success (pp. 61–87). Greenwood Press.

Brett, J. M. (1982). Job transfer and well-being. Journal of 
Applied Psychology, 67(4), 450–463. [CrossRef]

Bryan, J. (2014). A self-determination theory perspective on 
adjustment to college [Unpublished doctoral disserta-
tion]. University of Houston.

Burger, J. (2006). Bioindicators: A review of their use in 
the environmental literature 1970–2005. Environmental 
Bioindicators, 1(2), 136–144. [CrossRef]

Bülbül, T. (2012). Dropout in higher education: Reasons 
and solutions. Education and Science, 37(166), 219–235.

Bülbül, T., & Acar Güvendir, M. (2014). A research study on 
freshman students’ higher education integration levels. 
Journal of Educational Sciences Research, 4(1), 397–418.

Connolly, S., Oberleitner, D., & Guarneri, J. (2018). Track-
ing social isolation, academic self-efficacy and adjust-
ment to college: Self-reported perceptions across the 
first semester of college. Journal of College Orientation 
and Transition 25(1), 17– 29. [CrossRef]

Cansız-Aktaş, M. (2015). Nitel veri toplama araçları. In M. 
Metin (Ed.), Kuramdan uygulamaya eğitimde bilimsel 
araştırma yöntemleri (pp. 337-371). Pegem.

Ceyhan, A. A. (2006). An investigation of adjustment levels 
of Turkish university students with respect to perceived 
communication skill levels. Social Behavior and Person-
ality, 34(4), 367–380. [CrossRef]

Chen, R. (2008). Financial aid and student dropout in high-
er education: A heterogeneous research approach. In J. 
C. Smart (Ed.), Higher education: Handbook of theory 
and research (pp. 209-239). Springer Science. [CrossRef]

Chrysikos, Alexandros, Ahmed, Ejaz & Ward, R. (2017). 
Analysis of Tinto’s student integration theory in first year 
undergraduate computing students of a UK Higher Ed-
ucation Institution. International Journal of Comparative 
Education and Development, 19(2/3), 97–121. [CrossRef]

Cicirelli, V. G. (1996). Emotion and cognition in attach-
ment. In C. Magai & S. H. McFadden (Eds.), Handbook 
of emotion, adult development, and aging (pp. 119-132). 
Academic Press. [CrossRef]

Clark, H., Coll-Seck, A. M., Banerjee, A., Peterson, S., Dal-
glish, S. L., Ameratunga, S.,… Costello, A. (2020). A fu-
ture for the world’s children? A WHO-UNICEF-Lancet 
Commission. Lancet, 395(10224), 605–658. [CrossRef]

Consolvo, C. (2002). Building student success through en-
hanced, coordinated student services. Journal of College 
Student Development, 43(2), 284–287.

Creswell, J. W. (2002). Educational research: Planning, con-
ducting, and evaluating quantitative. Merrill/Prentice 
Hall. 

Creswell, J. W. (2013). Qualitative inquiry, and research de-
sign: Choosing among five approaches. SAGE Publica-
tions.

Creswell, J. W. (2017). Nitel araştırmacılar için 30 temel bec-
eri. Anı Publications.

Cutrona, C. E., & Russell, D. W. (1987). The provisions of 
social relationships and adaptation to stress. In W. H. 
Jones & D. Perlman (Eds.) Advances in Personal Rela-
tionships, (pp. 37–67). JAI Press.

Di Pietro, G. & Cutillo, A. (2007). Degree flexibility and 
university drop-out: The Italian experience. Economics 
of Education Review, 27(5), 546–555. [CrossRef]

Dornbusch, S. M. (2000). Transitions from adolescence: A 
discussion of seven articles. Journal of Adolescent Re-
search, 15(1), 173–177. [CrossRef]

Duru, E. (2008). The predictive analysis of adjustment 

https://doi.org/10.1037/0022-3514.63.6.989
https://doi.org/10.1037/0022-0167.33.1.31
https://doi.org/10.1037/t32673-000
https://doi.org/10.1016/j.ijintrel.2016.12.001
https://doi.org/10.1002/ir.37019823604
https://doi.org/10.2307/j.ctv176kvf4.6
https://doi.org/10.1177/019791838702100303
https://doi.org/10.1037/0022-006X.59.5.753
https://doi.org/10.1037/0021-9010.67.4.450
https://doi.org/10.1080/15555270600701540
https://doi.org/10.12973/jesr.2014.41.21
https://doi.org/10.24926/jcotr.v25i1.2914
https://doi.org/10.2224/sbp.2006.34.4.367
https://doi.org/10.1007/978-1-4020-6959-8_7
https://doi.org/10.1108/IJCED-10-2016-0019
https://doi.org/10.1016/B978-012464995-8/50008-X
https://doi.org/10.1016/S0140-6736(19)32540-1
https://doi.org/10.1016/j.econedurev.2007.06.002
https://doi.org/10.1177/0743558400151009


Yıldız Journal of Educational Research, Vol. 8, Issue. 1, pp. 11–27, June, 202324

diff iculties from loneliness, social support, and social 
connectedness. Kuram ve Uygulamada Eğitim Bilimleri 
Dergisi, 8(3), 833–856.

Dwyer, A. L., & Cummings, A. L. (2011). Stress, self-effi-
cacy, social support, and coping strategies in university 
students. Canadian Journal of Counselling and Psycho-
therapy, 35(3), 208–220.

Dyson, R., & Renk, K. (2006). Freshmen adaptation to uni-
versity life: depressive symptoms, stress, and coping. 
Journal of Clinical Psychology, 62(10), 1231–1244. [CrossRef] 

Eker, D, Arkar, H., & Yaldız, H. (2001). Factorial structure, 
validity, and reliability of revised form of the Multidi-
mensional Scale of Perceived Social Support. Turkish 
Journal of Psychiatry, 12(1), 17–25. [CrossRef]

Enochs, W. K., & Roland, C. B. (2006). Social adjustment of 
college freshmen: The importance of gender and living 
environment. College Student Journal, 40(1), 63–73.

Erdoğan, S., Şanlı, H. S., & Bekir, H. S. (2005). Adaptation 
status of Gazi University faculty of education students 
to university life. Gazi University Kastamonu Education 
Journal, 13(2), 479–496.

Erzen, E. (2018). Adjusting to university: Developing a scale 
and examining adjustment in terms of personality traits, 
social support, and academic self-efficacy [Unpublished 
doctoral dissertation]. Osmangazi University.

Gizir, S. (2005). Assessment of factors negatively effecting the 
communication process in Turkish State Universities [Un-
published doctoral dissertation]. Middle East Technical 
University.

Heiman, T. (2004). Examination of the salutogenic model, 
support resources, coping style, and stressors among Is-
raeli University students. The Journal of Psychology: Inter-
disciplinary and Applied, 138(6), 505–520. [CrossRef]

Hetherington, M. J. (1999). The effect of political trust on 
the presidential vote, 1968–96. American Political Sci-
ence Review, 93(2), 311–326. [CrossRef]

Hillman, A. J. (2005). Politicians on the board of directors: 
Do connections affect the bottom line? Journal of Man-
agement, 31(3), 464–481. [CrossRef]

Holloway, I., & Wheeler, S. (1996). Qualitative research for 
nurses. Oxford.

İkiz, F. E., & Mete-Otlu, B. (2015). The problems faced in 
the process of adapting the university life and the ways 
of dealing with these problems. Manisa Celal Bayar Uni-
versity of Social Science Journal, 13(4), 35–51.

Jackson, T., Weiss, E.K., Lundquist, J.L., & Hooper, D. 
(2001). The impact of hope, procrastination, and social 
activity on academic performance of Midwestern col-
lege students. Education, 124(2), 310–320.

Johnson, D. R., Wasserman, T. H., Yıldırım, N., & Yonai, B. 
A. (2014). Examining the effects of stress and campus 
climate on the persistence of students of color and white 
students: An application of Bean and Eaton’s Psycholog-
ical Model of Retention. Research in Higher Education, 

55(1), 75–100. [CrossRef]

Kaba, İ., ve Keklik, İ. (2016). Psychological resilience and 
psychological symptoms in students’ adaptation to uni-
versity life. Hacettepe University Institute of Educational 
Sciences Journal of Educational Research 2(2), 98–113.

Karahan, T.F., Sardoğan, M. E., Özkamalı, E., & Dicle, A.N. 
(2005). An investigation on academic, social, and in-
dividual adjustment to university. Çukurova University 
Faculty of Education Journal, 2(30), 63–72.

Kenny, M. E., & Donaldson, G. A. (1991). Contributions of 
parental attachment and family structure to the social 
and psychological functioning of first-year college stu-
dents. Journal of Counseling Psychology, 38(4), 479–486.

Kenyon, D., & Koerner, S. (2009). Examining emerg-
ing-adults’ and parents’ expectations about autonomy 
during the transition to college. Journal of Adolescent 
Research, 24(3), 293–320. [CrossRef]

Lammers, J., Galinsky, A. D., Gordijn, E. H., & Otten, S. 
(2008). Illegitimacy moderates the effects of power on 
approach. Psychological Science, 19(6), 558–564. [CrossRef]

Lapsley, D. K., Rice, K. G., & Fitz-Gerald, D. P. (1990). Ado-
lescent attachment, identity, and adjustment to college: 
Implications for the continuity of adaptation hypothesis. 
Journal of Counseling & Development, 68(5), 561–565.

Lazarus, A. A. (1976). Psychiatric problems precipitated by 
transcendental meditation. Psychological Reports, 39(2), 
601–602. [CrossRef]

Lopez, F. G., Campbell, V. L., & Watkins, C. E. (1988). Family 
structure, psychological separation, and college adjust-
ment: A canonical analysis and cross-validation. Journal 
of Counseling Psychology, 35(4), 402–409. [CrossRef]

Lussier, G., Deater-Deckard, K., Dunn, J., & Davies, L. (2002). 
Support across two generations: children’s closeness to 
grandparents following parental divorce and remarriage. 
Journal of Family Psychology, 16(3), 363–376. [CrossRef]

Mahmood K, & Ikbal M. (2015). Psychological adjustment 
and academic achievement among adolescents. Journal 
of Education and Practice, 6(1), 39–42.

McKenzie, K. & Schweitzer, R. (2001). Who succeeds at 
university? Factors predicting academic performance in 
first year Australian university students. Higher Educa-
tion Research and Development, 20(1), 21–32. [CrossRef]

Mercan, Ç. S., & Yıldız, S. (2011). Examining the university 
adjustment level of the first year students of the facul-
ty of education in terms of different variables. HAYEF 
Journal of Education, 8(2), 135–154.

Mert, A., & Çetiner, P. (2018). Analyzing of the relation-
ship between adjustment to university life and differen-
tiation of self in university students. Sakarya University 
Journal of Education, 8(3), 190–204. [CrossRef]

Neville, H. A., Heppner, P. P., & Wang, L.-f. (1997). Rela-
tions among racial identity attitudes, perceived stress-
ors, and coping styles in African American college 
students. Journal of Counseling & Development, 75(4), 

https://doi.org/10.1002/jclp.20295
https://doi.org/10.1037/t06536-000
https://doi.org/10.3200/JRLP.138.6.505-520
https://doi.org/10.2307/2585398
https://doi.org/10.1177/0149206304272187
https://doi.org/10.1007/s11162-013-9304-9
https://doi.org/10.1037/0022-0167.38.4.479
https://doi.org/10.1177/0743558409333021
https://doi.org/10.1111/j.1467-9280.2008.02123.x
https://doi.org/10.1002/j.1556-6676.1990.tb01411.x
https://doi.org/10.2466/pr0.1976.39.2.601
https://doi.org/10.1037/0893-3200.16.3.363
https://doi.org/10.1037/0022-0167.35.4.402
https://doi.org/10.1080/07924360120043621
https://doi.org/10.19126/suje.407960


Yıldız Journal of Educational Research, Vol. 8, Issue. 1, pp. 11–27, June, 2023 25

303–311. [CrossRef]

Norford, B. C., & Medway, F. J. (2002). Adolescents’ mobili-
ty histories and present social adjustment. Psychology in 
the Schools, 39(1), 51–62. [CrossRef]

Özbay, F. (1977). Davranış ve tutumları etkileyen bireysel 
ve çevresel faktörler dili [Individual and environmental 
factors that affect behavior and attitudes]. In S. Karabaş, 
Y. Yeşilçay (eds.) Türkiye’de toplumsal bilim araştırma-
larında yaklaşımlar ve yöntemler (pp. 2-85). Middle East 
Technical University.

Pappas, I. O., Giannakos, M. N., & Jaccheri, L. (2016). In-
vestigating factors influencing students’ intention to 
dropout computer science studies. In Proceedings of the 
2016 ACM conference on ınnovation and technology in 
computer science education pages (pp. 198–203). Bilkent 
University. [CrossRef]

Pascarella, E. T., & Terenzini, P. T. (2005). How college affects 
students: A third decade of research, Volume 2. Jossey-
Bass, An Imprint of Wiley.

Peplau, L. & Perlman, D. (1982). Loneliness: A sourcebook 
of current theory, research, and therapy. Wiley-Inter-
science.

Pittman, L. D., & Richmond, A. (2008). University belong-
ing, friendship quality, and psychological adjustment 
during the transition to college. The Journal of Experi-
mental Education, 76(4), 343–362. [CrossRef]

Pruett, P. S., & Absher, B. (2015). Factors influencing reten-
tion of developmental education students in communi-
ty colleges. Delta Kappa Gamma Bulletin, 81(4), 32–40.

Ramsey, C. P., Glass, C. A., Montgomery, M. B., Lindl, K. 
A., Ritson, G. P., Chia, L. A.,... & Jordan-Sciutto, K. L. 
(2007). Expression of Nrf2 in neurodegenerative diseases. 
Journal of Neuropathology & Experimental Neurology, 
66(1), 75–85. [CrossRef]

Renaud, A.C., & Byers, E.S. (2001). Positive and negative 
sexual cognitions: Subjective experience and relation-
ships to sexual adjustment. The Journal of Sex Research, 
38(3), 252–262. [CrossRef]

Rich, A. R., & Scovel, M. (1987). Causes of depression in 
college students: A cross-lagged panel correlational 
analysis. Psychological Reports, 60(1), 27–30. [CrossRef]

Rienties, B., Beausaert, S., Grohnert, T., Niemantsverdriet, 
S., & Kommers, P. (2012). Understanding academic per-
formance of international students: The role of ethnic-
ity, academic and social integration. Higher Education, 
63(6), 685–700. [CrossRef]

Rodríguez, M. S., Tinajero, C., & Páramo, M. F. (2017). 
Pre-entry characteristics, perceived social support, ad-
justment and academic achievement in first-year Span-
ish university students: A path model. The Journal of 
Psychology, 151(8), 722–738. [CrossRef]

Rolfe, G. (2006). Validity, trustworthiness, and rigour: 
Quality and the idea of qualitative research. Journal of 
Advanced Nursing, 53(3), 304–310. [CrossRef]

Russell, J. A., & Carroll, J. M. (1999). On the bipolarity 
of positive and negative affect. Psychological bulletin, 
125(1), 3–30. [CrossRef]

Rybak, A., & McAndrew, F. T. (2006). How do we decide 
whom our friends are? Defining levels of friendship in 
Poland and the United States. The Journal of social psy-
chology, 146(2), 147–163. [CrossRef]

Seidman, I. (2006). Interviewing as qualitative research: A 
guide for researchers in education and the social sciences. 
Teachers College Press.

Serinkaya, Ş. (2021). Üniversite birinci sınıf öğrencilerinde 
bağlanma stilleri ile üniversite yaşam uyumu ve yalnızlık 
düzeyleri arasında anlamlı bir farklılık olup olmadığının 
incelenmesi. [Unpublished master thesis]. Toros Univer-
sity.

Sertel, E., Yıldırım, H., & Akyol, S. (2017). Reasons of 
school preferences and compliance situations of vo-
catıonal school students: Sivrihisar sample. Mehmet 
Akif Ersoy Üniversitesi Sosyal Bilimler Enstitüsü Dergisi, 
9(21), 101–117. [CrossRef]

Sevinç-Tuhanioğlu, S. (2017). Investigation of individual 
and environmental factors that contribute to university 
first year students’ adaptation to university life. [Unpub-
lished master thesis]. Mersin University.

Sevinç, S., & Gizir, C. A. (2014). Factors negatively affecting 
university adjustment from the views of first-year univer-
sity students: The case of Mersin University. Educational 
Sciences: Theory and Practice, 14(4), 1301–1308. [CrossRef]

Sheilynda, S., Lim, D. H., & Kim, J. (2015). Factors influenc-
ing college persistence for first-time students. Journal of 
Developmental Education, 38(3), 12–20.

Sürücü, M., & Bacanlı, F. (2010). Examination of universi-
ty adjustment according to psychological resilience and 
demographic variables. Gazi University Journal of Gazi 
Educational Faculty, 30(2), 375–396.

Strain, J. J., & Diefenbacher, A. (2008). The adjustment dis-
orders: The conundrums of the diagnoses. Comprehen-
sive Psychiatry, 49(2), 121–130. [CrossRef]

Swanson, N. M., Vaughan, A. L., & Wilkinson, B. D. (2017). 
First-year seminars: Supporting male college students’ 
long-Term academic success. Journal of College Student 
Retention: Research, Theory ve Practice, 18(4), 386–400. 

Şimşek, Ö. F. & Koydemir, S. (2013). Linking metatraits of 
the Big Five to well-being and ill-being: Do basic psy-
chological needs matter? Social Indicators Research, 
112(1), 221–238. [CrossRef]

Thurber, C. A., & Walton, E. A. (2012). Homesickness and 
adjustment in university students. Journal of American 
college health, 60(5), 415–419. [CrossRef]

Tinto, V. (1975). Dropout from higher education: A theo-
retical synthesis of recent research. Review of Education-
al Research, 45(1), 89–125. [CrossRef]

Tinto, V. (1997). Classrooms as communities: Exploring the 
educational character of student persistence. The Jour-

https://doi.org/10.1002/j.1556-6676.1997.tb02345.x
https://doi.org/10.1002/pits.10005
https://doi.org/10.1145/2899415.2899455
https://doi.org/10.3200/JEXE.76.4.343-362
https://doi.org/10.1097/nen.0b013e31802d6da9
https://doi.org/10.1080/00224490109552094
https://doi.org/10.2466/pr0.1987.60.1.27
https://doi.org/10.1007/s10734-011-9468-1
https://doi.org/10.1080/00223980.2017.1372351
https://doi.org/10.1111/j.1365-2648.2006.03727.x
https://doi.org/10.1037/0033-2909.125.1.3
https://doi.org/10.3200/SOCP.146.2.147-163
https://doi.org/10.20875/makusobed.312241
https://doi.org/10.12738/estp.2014.4.2081
https://doi.org/10.1016/j.comppsych.2007.10.002
https://doi.org/10.1177/1521025115604811
https://doi.org/10.1007/s11205-012-0049-1
https://doi.org/10.1080/07448481.2012.673520
https://doi.org/10.3102/00346543045001089


Yıldız Journal of Educational Research, Vol. 8, Issue. 1, pp. 11–27, June, 202326

nal of Higher Education, 68(6), 599–623. [CrossRef]

Tinto, V. (2007). Taking student retention seriously: re-
thinking the first year of college. NACADA Journal 
19(2), 5–9. [CrossRef]

Tognolı, F.M. (2003). Ichnological signature of Paleozoic 
estuarine deposits from the Rio Bonito-Palermo suc-
cession, eastern Paraná Basin, Brazil. Publicación Elec-
trónica de la Asociación Paleontológica Argentina, 9(1), 
141–155.

Wang, A., Chen L., Zhao, B. & Xu, Y. (2006). First-year stu-
dents’ psychological and behavior adaptation to college: 
The role of coping strategies and social support. US-Chi-
na Education Review, 3, 27–36.

Watson, D., & Clark, L.A. (1992). On traits and tempera-
ment: General and specific factors of emotional experi-

ence and their relation to the five-factor model. Journal 
of Personality, 60, 441–476. [CrossRef]

Weis, S. R. (1973). Loneliness: The experience of emotional 
and social isolation. The MIT Press.

Woosley, S.A., & Miller, A. L. (2009). Integration and in-
stitutional commitment as predictors of college student 
transition: Are third week indicators significant? College 
Student Journal, 43(4), 1260–1272.

Yao, B., Han, W., Zeng, L., & Guo, X. (2013). Freshman 
year mental health symptoms and level of adaptation as 
predictors of Internet addiction: A retrospective nest-
ed case-control study of male Chinese college students. 
Psychiatry Research, 210(2), 541–547. [CrossRef]

Yıldırım, A., & Şimşek, H. (2016). Sosyal bilimlerde nitel 
araştırma yöntemleri. Seçkin Press.

https://doi.org/10.1080/00221546.1997.11779003
https://doi.org/10.12930/0271-9517-19.2.5
https://doi.org/10.1111/j.1467-6494.1992.tb00980.x
https://doi.org/10.1016/j.psychres.2013.07.023


Yıldız Journal of Educational Research, Vol. 8, Issue. 1, pp. 11–27, June, 2023 27

What are the factors in your life before university edu-
cation that increase your adaptation to university life?

What are the factors in your life before university edu-
cation that reduce your adaptation to university life?

What are the factors that increase your adaptation to 
university life?

What are the factors caused by you that reduce your ad-
aptation to university life?

What are the university-related factors that increase 
your adaptation to university life?

What are the university-related factors that reduce your 
adjustment to university life?

What are the factors that increase your adaptation to 
university life, originating from your lecturers?

What are the factors that reduce your adaptation to uni-
versity life, originating from your lecturers?

How did you deal with non-adherence to university life?
What did getting a university education give you?
What did you lose by getting a university education?

Semi-Structured Interview Questions




