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ABSTRACT

As a worldwide crisis, COVID-19 pandemic both posed a threat for human health and brought
about some challenges that are difficult to cope with due to the economic problems it triggered.
Just like all age groups, young people also had to deal with the problems caused by the pandemic.
This study dealt with the effects of a group practice designed for university students who had to
stay at home during the lockdowns. Specifically, it examined the effects of an online career group
program developed according to the principles of the narrative approach on university students’
hope, career adaptability and career future perception. “My Career Story Group Practice” is a
7-week psychoeducation program developed based on the narrative and structural approaches
adopted in the field of career development. The quantitative design of this mixed methods re-
search used semi-experimental single group pre-test, post-test and follow-up model while the
qualitative part was conducted through a question form and focus group interviews developed
according to phenomenological approach. The participants of the study included 31 university
students (age range: 19 - 24) who voluntarily applied to participate in the study. Hope, care-
er adaptability and career future perceptions of the participants were measured quantitatively
while their experiences regarding the group practice were analyzed quantitatively. According
to the findings, “My Career Story Group Practice” positively affected university students’ hope,
career adaptability and career future perceptions; however, this effect was not a long-lasting one.
In addition, the study collected data regarding the participants’ opinions about group practice
experiences, their gains, non-group processes and online practices. The results were found to be
consistent due to the similarities between the quantitative and qualitative findings.
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Tim diinyay: etkisi altmma alan COVID-19 pandemisi, insanlarin sagligini tehdit ederken,
yarattig1 ekonomik sikintilarla iginden ¢ikilmasi ve bas edilmesi zor durumlara sebep olmustur.
Bu arastirmada COVID-19 pandemisinde, toplumsal karantina déneminde evde kalmak zo-
runda olan tiniversite 6grencilerine yonelik grup ¢alismasinin etkileri ele alindi. Aragtirmada
oykiisel yaklagima dayali ¢evrimigi kariyer grup programinin tiniversite 6grencilerinin umut,
kariyer uyumu ve kariyer gelecegi algisina etkileri incelendi. Kariyer Oykiim Grup Caligmast,
kariyer gelisiminde Gykiisel ve yapisalci yaklagimlari temel alan yedi haftalik yapilandirilmig
bir psiko-egitim programidir. Aragtirma bir karma yontemler aragtirmasidir. Aragtirmanin
nicel deseni yari-deneysel desende tasarlanmis tek gruplu 6n-test, son-test ve izleme mod-
elinde; nitel kismi fenomonolojik yaklagimla hazirlanan soru formu ve odak grup goériismeleri
ile yuratildi. Katilimcilar, programa bagvuran ve aragtirmaya goniillii olarak katilmay kabul
eden 19-24 yas arasindaki 31 {iniversite 6grencisiydi. Umut, kariyer uyumu ve kariyer gelecegi
algist nicel 6l¢iildii ve ayrica katiimcilarin deneyimleri de nitel analiz edildi. Bulgulara gore
Kariyer Oykiim Grup Caligmasi, iiniversite dgrencilerinin umut, kariyer uyumu ve kariyer
gelecegi algisini olumlu yonde etkiledi ancak bu etki uzun siireli olmadi. Ayrica katilimeilarin
grup deneyimleri, grup siirecindeki kazanimlari, grup dist siiregleri ve grubun ¢evrimigi olusu
hakkindaki goriisleri ortaya kondu. Nicel ve nitel verilerden elde edilen sonuglarin benzer
olmasi nedeniyle bulunan sonuglar tutarlilig: tespit edildi.

Cite this article as: Bagar Genger, D., Bican, B., Yildirim, $., Zeren, S. G. (2024). The effects of
“my career story - online psychoeducation program” on hope, career adaptability and career
future perception during covid-19 pandemic: A mixed method research. Yildiz Journal of Ed-

ucational Research, 9(1), 1-19.

INTRODUCTION

Having spread worldwide, COVID-19 pandemic gave
way to considerable devastative effects in many aspects of
life. Countries closed their borders, did not allow their cit-
izens to travel across the country and all international and
domestic flights were cancelled. Moreover, schools, work-
places, restaurants, cafes, sports and art centers and shop-
ping centers were closed in many countries. People were
given permission to leave their homes only to meet their
urgent needs. Some new rules were issued such as keeping
social distancing, washing hands frequently, wearing masks
and using disinfectants.

According to the data published by UNESCO (Unit-
ed Nations Educational, Scientific and Cultural Organi-
zation) in 2021, schools were closed in 130 countries and
990.324.537 students (56.6% of the students worldwide)
were affected directly by COVID-19 pandemic. Also, a
considerable number of studies were conducted to explore
mental health problems that have been observed more fre-
quently due to COVID-19 such as stress, suicidal behav-
ior, anxiety and depression (Aristovnik et al., 2020; Duan
& Zhu, 2020; Islam et al., 2020; Savage et al., 2020; Sunda-
rasen et al., 2020; Tasnim et al., 2020; Watheled et al., 2020).
According to Duan and Zhu (2020), the pandemic had
certain negative effects on mental health. Global and local
effects of the pandemic led to a universal crisis that unset-
tled individuals’ trust in institutions, intensely affected the
prevailing social and economic order, compelled people to

question the existing values and was chiefly characterized
with uncertainties and apprehension (Bozkurt et al., 2020).
In Turkey, the government decided to provide compulso-
ry online educational services throughout the country for
two years as of March 13th 2020. As a result, university stu-
dents had to leave their dormitories and the cities where
they received their university education and return to their
hometowns reluctantly. Moreover, those younger than 20
years old were allowed to go out of their homes only for
several hours at the specified times during the day due to
the pandemic.

Some studies conducted prior to the pandemic found
that career-related issues were one of the most common
challenges faced by university students (Aluede et al., 2006;
Atik & Yalgin, 2010; Erkan et al., 2012; Gizir, 2005; Sch-
weitzer, 1996; Yerin-Giineri et al., 2003; Zeren, 2015). A
study carried out with 30.383 university students from 62
countries in order to determine the effects of COVID-19
concluded that the participants experienced anxiety and
frustration about career-related issues and academic stud-
ies (Aristovnik et al, 2020). Similarly, the study done by
Sundarasen et al. (2020) listed financial restrictions, com-
pulsory online education, and uncertainties about their
academic performances and future career expectations as
the most common stressors for university students during
COVID-19 pandemic.

In addition to the negative effects of COVID-19, some
already existing but rarely preferred practices became an
integral part our daily lives (Telli & Altun, 2020; Zeren et
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al., 2020). One of these practices is online psychological
counselling. The studies comparing online and face-to-face
psychological counselling services revealed that counselees
receiving online psychological counselling were as satisfied
as those receiving face-to-face psychological counselling
and online psychological counselling is thought to be as ef-
fective as face-to-face psychological counselling (Zeren et
al., 2020; Zeren, 2015). A study that compared online ca-
reer psychological counselling with a group to face-to-face
career psychological counselling with a group found that
online intervention group significantly differed in terms of
career planning and career attitude and was more effective
than the other group (Pordelan et al, 2018).

Individuals make a lot of decisions about their careers
during their university education. One of the variables
affecting these decisions is considered to be hope, which
is defined as “one’s ability to adopt different methods to
achieve his goals and his motivation to put them into prac-
tice their lives (Snyder, 2002). The ability to adapt to chang-
es during career development is related to hope (Niles et
al, 2010). Being hopeful and optimist even under the most
displeasing experiences facilitate on€’s ability to cope with
challenges. There are some studies in the literature report-
ing that hope affects career development (Betz et al., 2005;
Biiyiikgoze-Kavas, 2016; Demir, 2014; Diemer & Blustein,
2007; Niles et al., 2016; Owen, 2018; Sung et al., 2013; Tas
& Alparslan, 2017; Yeni & Yeni, 2017). In addition, hope
was emphasized as a significant psychological facilitator to
overcome certain problems due to career changes such as
psychological distress and anxiety. Besides, some research
reported negative effects of hopelessness on career develop-
ment (Dieringer et al., 2017; Heppner et al., 1991; Heppner
et al., 1994; Senécal & Guay, 2000; Ulas &Yildirim, 2019;
Wildansky, 1997).

Hope played a more significant role in university stu-
dents’ career plans during the pandemic than academic sat-
isfaction (Zhong et al, 2021). The related literature suggests
that studies dealing with students’ mental problems trig-
gered by the pandemic should encourage hopeful think-
ing (Zhai & Du, 2020). One of the ways to achieve this is
allowing students to visualize their future careers (Ho &
Law, 2020). According to the findings of a qualitative study
conducted with university students in England, COVID-19
did not only have negative effects. The participants report-
ed that they were more hopeful about developing a critical
point of view for work life and the possibility of integrating
social empathy encouraged during the pandemic into dai-
ly life after the pandemic was over. In addition, they stated
that they felt better equipped to cope with possible chal-
lenges in their future because the pandemic gave them hope
by teaching them how to value and foster their well-being
(Nunn et al., 2021). Thus, due to the above-mentioned rea-
sons, hope is a significant variable in terms of university
students’ career, mental health and taking actions.

Adaptivity is shaped depending on one’s flexibility and
adaptation to changes (Savickas & Porfeli, 2012), and career
adaptability is a significant concept when planning career
future is concerned (Savickas, 2002). Career adaptability
refers to one’s ability to adapt his new roles and cope with
foreseen or unforeseen challenges and changes during ca-
reer transitions (Savickas, 1999). It is also about readiness
to deal with unforeseen changes entailed by professional
roles and working conditions (Rottinghaus et al., 2017; Sav-
ickas, 1997). Career adaptability plays a crucial role in one’s
fulfilling the requirements of work life that often demands
frequently changing working environments and different
qualifications (Zacher, 2014).

The literature lists some studies reporting correlations
between career adaptability and various variables (Ates,
2018; Ayaz, 2017; Boliikbasi, 2017; Creed et al., 2009; Erus &
Zeren, 2017; Eryilmaz & Askeroglu, 2019; Eryillmaz & Mut-
lu, 2017; Geng, 2016; Hirschi, 2009; Johnston, 2018; Kara,
2016; Maggiori et al., 2013). Creed et al. (2009), in their
study, found that making decisions and self-discovery alle-
viate career anxiety of young individuals by improving their
career adaptability skills. The study conducted by Hirschi
(2009) with young adult immigrants concluded that young
immigrants face more challanges than non-immigrant ones
during their career developments, which might explain the
discrimination in career adaptability during vocational ed-
ucation. Maggiori et al. (2013) suggested that employment
status (i.e job insecurity and unemployment etc) affects
both career adaptability resources and other issues related
to well-being. According to Eryilmaz and Mutlu (2017),
career development correlates with mental problems such
as anxiety, depression, neuroticism, suicidal behavior and
irrational beliefs. Similarly, Erus and Zeren (2017) empha-
sized that university students’ career adaptivity is closely re-
lated to conscious choice of profession and being placed in
a specific university department according to the score ob-
tained from the university entrance exam rather than other
variables such as gender, marital status and department.
Eryilmaz and Eroglu (2019) found that students attending
education faculties had higher levels of career adaptability
levels than those studying at engineering faculties.

As a variable affecting career development of uni-
versity students, the effects of career adaptability during
COVID-19 pandemic were examined in a number of stud-
ies (Lee & Jung, 2021; Rivera et al., 2021; Wang et al., 2022;
Zhuang et al.,, 2021). The findings of these studies revealed
that COVID-19 pandemic as an unforeseen crisis with
a potential to affect working conditions, job expectations
and academic and personal lives negatively had also neg-
ative effects on career adaptability (Rivera et al., 2021). In
addition, stress was found to be a factor affecting career
adaptability negatively (Zhuang et al., 2021). Besides, some
studies reported that different dimensions of anxiety had
different effects on career adaptability. While inhibitory
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anxiety affected career adaptivity positively, a positive cor-
relation was found between prospective anxiety and career
adaptability (Lee & Jung, 2021). Although social support is
believed to have a positive effect on career adaptability just
like on hope, online social support programs that became
quite widespread during COVID-19 pandemic did not pre-
dict students’ career adaptability. According to the findings
of a study conducted with African foreign students, some
of those with high levels of career adaptability preferred to
get support from offline social networks rather than online
ones (Wang et al., 2022).

Career adaptability and career optimism are the basic
components shaping career future perception (Rottinghaus
et al.,, 2005). According to Rottinghaus et al. (2005), it is es-
sential to support individuals’ optimistic personality traits
so that their career adaptability levels can be determined
because optimistic individuals can be motivated more eas-
ily to cope with problems they encounter on their career
path, they can try harder to achieve their career goals and
they are more successful in setting and pursuing personal
goals (Carver & Scheier, 1998; Geers et al., 2009; Patton et
al., 2004). Proposing the term “career optimism” instead of
“optimist personality traits”, Scheier and Carver (1987) de-
fine career optimism as “one’s adopting a positive point of
view towards career future by trying hard to reach personal
goals even when expectations regarding his career plans are
quite difficult to achieve. Another definition of career opti-
mism suggests that it refers to one’s tendency to expect the
best consequences from his career development or develop
the most positive point of view (Rottinghaus et al., 2005).

Career adaptability and optimism have a determining
role on one’s career future while career planning allows one
to find appropriate jobs by acquiring necessary skills and
gaining experience. One’s opinions regarding to what ex-
tent his career personalities match his career plans and his
optimistic point of view towards achieving his career goals
provide a strong basis for his career future perception (Al-
niagik et al., 2021). Career future also involves evaluation
of one’s attitudes, expectations and feelings regarding his
career. (Rottinghaus et al., 2005). Besides, thanks to career
future, we can understand relationships between self-effi-
cacy, personality traits, personal interests, setting career
goals and how to cope with possible problems by evaluating
and analyzing cognitive features of adolescents and young
adults such as being well-organized, self-discovery, collect-
ing information about the job, making decisions and ad-
aptation to reality (Kalafat, 2012; Rottinghaus et al., 2005).

Career future perception has been examined accord-
ing to different variables (Alniacik et al., 2021; Duru et al.,
2020; Gildi & Ersoy-Kart, 2017; Rottinghaus et al., 2009;
Sonmez et al., 2018). Those making decisions about career
future are less prone to depression than indecisive ones
(Rottinghaus et al., 2009). The study conducted by Giildii
and Ersoy-Kart (2017) showed a positive correlation be-

tween career planning, career future perception and career
adaptability. Sonmez et al. (2018), in their study done with
students attending nursing departments, found high levels
of career future perceptions and career values as well as a
positive correlation between these two concepts. Similar-
ly, the findings of the study by Duru et al. (2020) revealed
that career future predicts individuals’ career decisions.
Also, the university students who participated in the study
carried out by Alniagik et al. (2021) reported that psycho-
logical resilience affects career future perception both di-
rectly and indirectly. As for the indirect effect, career future
perception is negatively affected by psychological resilience
through hope.

The researchers designed an online psychoeducation
group work titled My Career Story Online Psychoeducation
Program (MCSOPP). This program is based on the narra-
tive approach for career psychological counselling practices
with a group. In this narrative approach, which is one of the
approaches reported to have effective results in the litera-
ture (Clark et al., 2004), counselees metaphorize their ca-
reers as a story by involving their feelings and the meaning
they assign to their career story (Sharf, 2017). They play an
active role as the hero of the story. They also give some hints
to counsellors about their personality through the presenta-
tion style they prefer. According to the findings of a group
practice carried out by adopting a narrative approach, per-
sonality traits of group members and their experiences with
their surroundings, families and life in general created a
more holistic approach as the stories emerged (Clark et al.,
2004).

Career-related interventions improves career adaptabil-
ity, increases hope, makes future more realistic for an indi-
vidual and helps him develop positive attitudes, be aware of
future consequences of his current behaviors and develop
a career awareness (Savickas, 2005; Seligman & Schulman,
1986; Wanberg, 1997). According to “Career Construction
Theory”, meanings assigned to professional behaviors by
people are related to their personal and interpersonal expe-
riences (Savickas, 2005). An individual can achieve his ca-
reer goals when he shapes his current behaviors by learning
from his past experiences (Herr & Crammer, 1996).

There are some studies in the literature reporting a sig-
nificant correlation between career and hope (Alemdar,
2018; Betz et al., 2005; Demir, 2014; Diemer & Blustein,
2007; Niles et al., 2016; Owen, 2018; Sung et al., 2013; Tarik,
1999; Tas & Alparslan, 2017; Yeni & Yeni, 2017). In addi-
tion, career adaptability ability is a variable affecting hope.

Despite the presence of studies examining hope, career
adaptability and career future perception variables, there
are not any experimental studies dealing with these vari-
ables in the literature. University education is one of the
most important milestones in one’s career path; therefore,
the present study examined university students’ hopes
about their careers, career adaptability and career future
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perceptions. The present study aimed to examine the ef-
fects of an online psychoeducation program on university
students” hopes about their careers, career adaptability and
career future perceptions. Additionally, the present study is
important since it is the first online group practice study
conducted in Tiirkiye. It aims to examine the effects of an
online psychoeducation group program based on narrative
approach on university students’ hope, career adaptability
and career future perceptions. To achieve this purpose, the
study seeks answers to the following questions:

1. Is there a significant difference between the pre-test, the
post-test and the follow-up test mean scores of the uni-
versity students who participated in MCSOPP and their
hope, career adaptability and career future perception
levels?

2. How were the participants’ experiences with MCSOPP?

3. How do participants’ expriences related to the MCSOPP
affect their levels of hope, career adaptability, and career
future perception?

METHOD

Research Model

The study was carried out according to the principles
of explanatory sequential (sequential quantitative --- qual-
itative) mixed methods research design (Toraman, 2021).
Within the scope of the study, the quantitative data were
collected first and the qualitative data later to ensure data
triangulation and integration of findings.

Single group pre-test, post-test and follow-up test mod-
el, which is a pre-experimental model, was preferred for the
quantitative data collection. Pre-experimental models have
certain limitations since they are not a true experimental
design (Karasar, 1991). These repetitive measurements de-
termine whether participants’ behaviors differ significant-
ly in time. However, since young people were not allowed
to leave their homes during COVID-19 pandemic due to
lockdowns, no control group was formed and all volunteer
participants were in the experimental group. Pre-test, post-
test and follow-up measurements were administered to de-
termine whether MCSOPP practice resulted in a significant
difference in university students’ hope, career adaptability
and career future perceptions levels. The qualitative data
were collected by adopting the phenomenological meth-
odology in order to explore the participants’ experiences
regarding MCSOPP. Phenomenological studies allow re-
searchers to explore phenomena that emerge due to one’s
experiences and understand the essence of these experienc-
es (Carpenter, 1995 cited by LeVasseur, 2003; Cresswell &
Poth, 2016; Hammersley, 2012).

Participants

A total of 42 university students applied to take part
in MCSOPP and all of them were interviewed prior to the
study. Two students were excluded from the study; one of

them was quite older than other participants and the other
one asked to participate in the study only as an observer.
Initially, 5 groups of 8 participants were formed according
to the following criteria: the characteristics of online ses-
sions, effective interaction among group members and ideal
number of participants in group psychological counselling.
Unfortunately, 9 students dropped out due to various rea-
sons. Finally, 31 volunteer university students (8 male and
23 female) whose ages range between 19 and 24 participated
in the study. The consent form was sent to the participants
via e-mail, who were asked to sign the form to confirm their
voluntary participation. Later, they were coded as Member
1, Member 2 etc. (see Table 1).

The group leaders responsible for leading the MCSOPP
sessions were graduates of psychological counselling bache-
lor’s degree programs and were doing their Master’s degree.
4 female and 1 male group leaders had completed certain
theoretical and practical courses such as Group Psychologi-
cal Counselling, Psychological Counselling Practices with a
Group or Individuals and Career Counselling. They had at
least 10-hour experience as group members. The supervisor
was an academician who was experienced in psychological
counselling and supervision.

Data Collection Tools

Dispositional Hope Scale (DHS): Developed by Snyder
et al. (1991), the scale was adapted to Turkish by Tarhan
and Bacanli (2015) This 12-item scale has two dimen-
sions: alternative pathways thinking and agentic think-
ing. Each dimension is measured by four items and one
item includes statements referring to the past, two to the
present and one to the future. The remaining 4 items are
fillers that are not related to hope. The scale has 8-point
Likert-type ranking and the filler items are not scored for
the analysis. The scores obtained from Alternative Paths
Thinking and Agentic Thinking dimensions are added to
calculate dispositional hope levels. The maximum score to
be obtained from the scale is 64 and the minimum one is
8. The internal consistency coefficient for agentic think-
ing dimension was found to be between .71 and .76, for
alternative pathways thinking between .63 and .80 and for
the overall scale between .74 and .84. Test-retest method
was used for the reliability of the scale and the reliabili-
ty coefficient in three-week interval was calculated as .85,
in 8-week interval as .73 and in 10-week interval as .76.
Explanatory factor analysis performed for the Turkish
Form of Dispositional Hope Scale showed that %61 of the
variance was explained. The items accumulated under two
factors. The good-fit index values were calculated as GFI
=.96, AGFI = .92, RMR = .08, NNFI = .94, RFI = .90, CFI
=.96 ve RMSEA = .077 according to Confirmatory Factor
Analysis. Test-retest reliability coefficient was calculated
as 0.81 for Agentic Thinking and 0.78 for Alternative Path-
ways Thinking and 0.86 for the overall scale (Tarhan and
Bacanli, 2015).



Yildiz Journal of Educational Research, Vol. 9, Issue. 1, pp. 1-19, June, 2024

Table 1. Information of Participants

Members Gender Age University Department Grade

Member 1 Male 23 Foundation Counseling 4th grade
Member 2 Female 21 State Counseling 4th grade
Member 3 Female 20 State Social Work 3rd grade
Member 4 Female 21 State Counseling 3rd grade
Member 5 Female 19 State Counseling Ist grade
Member 6 Male 22 State Counseling 4th grade
Member 7 Male 21 State Counseling Ist grade
Member 8 Male 20 State Primary School Teaching 2nd grade
Member 9 Female 22 State Counseling 3rd grade
Member 10 Female 22 State Primary School Teaching 4th grade
Member 11 Female 22 State Counseling 4th grade
Member 12 Female 23 State Counseling 4th grade
Member 13 Female 22 State Counseling 3rd grade
Member 14 Male 22 State Counseling 4th grade
Member 15 Female 22 Foundation Psychology 2nd grade
Member 16 Female 22 State Counseling 4th grade
Member 17 Female 21 State Counseling 3rd grade
Member 18 Female 21 State Counseling 4th grade
Member 19 Male 23 State Counseling 3rd grade
Member 20 Female 21 Foundation Psychology 3rd grade
Member 21 Female 23 State City and District Planning 4th grade
Member 22 Male 20 State Counseling 3rd grade
Member 23 Female 20 State Physiotherapy and Rehabilitation Ist grade
Member 24 Female 21 State Counseling 4th grade
Member 25 Female 20 State Counseling Ist grade
Member 26 Male 23 State Industrial Engineer 3rd grade
Member 27 Female 22 Foundation Medical School 4th grade
Member 28 Female 22 State Counseling 4th grade
Member 29 Male 22 State International Relations 3rd grade
Member 30 Female 20 State Counseling 4th grade
Member 31 Female 22 Foundation Counseling 3rd grade

Career Adaptability Scale (CAS): Developed by Eryil-
maz and Kara (2016), the scale has two dimensions: career
discovery and career plan. This 10-item scale uses 5-point
Likert-type rating and the minimum score to be obtained
from CAS is 10 and the maximum score is 50. A high score
from CAS indicates high levels of career adaptivity. The in-
ternal consistency-reliability coefficient was calculated as
.84 for Career Discovery dimension and .71 for Career Plan
dimension. According to the results of exploratory factor
analysis, %55.87 of the variance can be explained. The con-
firmatory factor analysis showed that RMSEA value (.0071)
is within the acceptable limits and degree of freedom was
found to be 34 and Chi Square value 70.75. Finally, the
goodness of fit index of CAS was higher than .90 (Eryilmaz
& Kara, 2016).

Career Futures Inventory (CFI): The inventory was de-
veloped by Rottinghaus et al. (2005) in order to determine
individuals’ positive career attitudes. Psychometric features
of the inventory for Turkish sampling were examined by
Kalafat (2012). This 25-item scale has three dimensions:
career adaptability, career optimism and perceived knowl-
edge. The internal consistency coefficients were calculated
as .83 for career adaptability, .82 for career optimism and
.88 for perceived knowledge dimension. Item correlations
were calculated in order to evaluate item discrimination.
The calculated values were between .23 and .58, which are
within the acceptable range (Kalafat, 2012).

Interview Form: As for the qualitative data collection
procedures, the researchers prepared a semi-structured
question form to obtain detailed information about the
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participants’ opinions. The form was used in focus group
interviews and filled out by the participants individually
prior to the interviews. Focus group interviews is one of
the data collection methods employed in mixed method
research (Toraman, 2021). The questions in the form were
prepared by the researchers according to the principles of
phenomenological approach and sent via e-mail to several
academicians studying in the field of psychological coun-
selling to receive expert opinions. The form was finalized
according to the feedback obtained from these experts. The
questions were given in the appendix section of this paper.

Personal Information Form: Prepared by the researchers
to collect demographic information data about the partic-
ipants, the form included questions related to the partici-
pants’ age, gender and educational background.

Data Collection Process

Prior to the study, ethical committee approval was
granted from a state university in Tiirkiye. MCSOPP was
developed by the researchers and the psychological coun-
sellors who were involved in the study as the group leaders.
Different activities were planned for 7 weeks, piloted for the
sessions by the researchers and necessary revisions were
made accordingly to finalize MCSOPP. Later, it was intro-
duced to the participants via social media. In addition, the
digital brochures designed to achieve this purpose was sent
to university students via academicians working in different

Table 2. MCSOPP Sessions and Contents

universities in Tiirkiye and student clubs. Each participant
who filled out the digital application form was conducted
online interviews that lasted approximately 15 minutes.
During these interviews, the participants were given brief
information about the purpose of the study, procedural
rules (confidentiality and voluntary participation etc.) and
other necessary details and they were asked about why they
applied for MCSOPP.

The participants were assigned to five different groups
so that those from the same university and department
would not be placed in the same group as much as possi-
ble. At that time, there were lockdowns in Tirkiye at the
weekends due to the pandemic; therefore, MCSOPP ses-
sions were carried out via Zoom application once a week at
the weekends simultaneously for seven weeks. Each session
lasted approximately 90 minutes (see Table 2).

Data Collection

The data collection instruments were sent to the partici-
pants as a Google form via e-mail as the pre-tests following
the pre-study interviews, as the post-tests after the last ses-
sion and 8 weeks later as the follow-up tests in order to col-
lect quantitative data of the study. In addition, semi-struc-
tured interview questions were sent to the participants again
via e-mail following the last session of MCSOPP. When the
participants replied to these forms, they were sent to a re-
searcher who was not a group leader in the study (the blind

Session  Content

1. Explaining the purposes and the rules (confidentiality, respect, informing about audio and visual recording, use of “I” and

“you’, and attendance rules) and confidentiality contract

Icebreaking Game, determining behavioral goals of the group members

Stickman drawing activity (the present me and the future me)

Feedback session (feelings, opinions and evaluations of the group members regarding the session) and closing

2. Reminding group rules by the leader

Life Line activity (Sharf, 2017, p.313), marking on the lifelines the important events in one’s life chronologically

Feedback and closing

3. A brief explanation by the leader regarding professional values and their significance in occupation selection

Occupation Rain Activity (MEB, 2011)
Feedback and closing

4. Career Success Stories Panel
Session summary by the group members
Feedback and closing

5. Six-piece Career Story Activity (Lahad, 2012)
Feedback and closing

6. Award Ceremony Imaging
Feedback and closing

7. Stickman Activity

Discussion about to what extent behavioral objectives have been achieved and sharing unforeseen outcomes

Farewell and closing
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researcher). Later, this researcher invited the participants to
the focus group interview by providing them with two date
options. The focus group interviews were done via Zoom
software. As a result, the qualitative data for the study were
obtained by transcribing focus group interview recordings
and individual answers provided by the participants in the
question form.

Data Analysis

The data analysis was performed in two phases; quan-
titative and qualitative data analysis. Since skewness and
kurtosis coeflicients of Career Futures Inventory and Dis-
positional Hope Scale total scores were between -1.5 and
+1.5, the data from the scores were assumed to display
normal distribution (Tabachnick & Fidell, 2013). Thus,
the data were analyzed by using variance analysis in re-
petitive measurements (ANOVA), which is a parametric
test. In order to identify differences between groups, Bon-
ferroni test, which is a post-hoc test, was performed. The
pre-test, post-test and follow-up test total scores in Career
Adaptability Scale did not have normal distribution since
their skewness and kurtosis values were not between -1.5
and +1.5. Therefore; total scores of Career Adaptability
Scale were analyzed by using Wilcoxon Signed Ranks Test,
which is a non-parametric test. IBM SPSS 22 Software was
preferred while analyzing the quantitative data at .05 de-
gree of significance.

The dataset used for the analysis of the qualitative data
was the answers provided in interview forms and the tran-
scripts of focus group interviews. The blind researcher an-
onymized the names in the dataset prior to the qualitative
data analysis. Two researchers received MAXODA-sup-
ported qualitative data training and organized most of the
procedures in the qualitative data analysis phase of the
study. The technique preferred in the analysis of the qual-
itative data was thematic analysis, which is performed to
identify, analyze and report the recurring patterns within
data (Braun & Clarke, 2006). The qualitative data analysis
involved several coding phases. First, two qualitative re-
searcher read 10% of the data set and coded the data in-
dependently. They formed two different code books by
using the coded data. The first coding phase started with
a total of 34 codes such as increase in hope, increase in ca-
reer decisiveness, unexpected gains from the group prac-
tice, self-knowledge, positive effects of the group practice
on the pandemic conditions and prejudice towards online
group sessions. In the second phase, all the codes and mem-
os in both code books were examined one by one and the
researchers agreed on 29 codes, prepared a new code book
and final revisions were made accordingly. The consisten-
cy between the coders were calculated as 93.1%, which was
sufficient since a consistency value between coders higher
than .80 indicates an acceptable agreement (Miles & Hu-
berman, 1994; Patton, 2022). Later, the themes were deter-
mined after all the qualitative data were coded by using the

codes in the code book. Two coders matched all the codes
with the themes independently and the qualitative data
were analyzed through these themes. MAXODA software
was used for the analysis of the qualitative data.

Validity and Reliability
The following precautions were taken to ensure validi-

ty and reliability in qualitative data analysis of the present

study.

1. Defining researcher-participant relationships: In qual-
itative studies, it is essential to define researcher’s role
in detail so that validity and reliability are guaranteed
(Johnson, 1997; Merriam, 1995; Yildirim, 2010). In the
present study, two of the researchers were the group
leaders and the supervisor was also one of the research-
ers. The group leaders did not communicate with the
participants at all except during the sessions. The su-
pervisor never met any participants. Finally, a blind re-
searcher collected and anonymized the qualitative data
(i.e MEMBER 1, MEMBER 2 etc) in order to eliminate
any conscious and unconscious effects during qualita-
tive data collection procedures.

2. Content Validity of the Interview Form: The interview
form was prepared by receiving expert opinions from
three different academicians who have conducted stud-
ies on career psychological counselling.

3. Data triangulation: The data of the study were collected
by using more than one data collection technique (ques-
tion forms and focus group interviews), the data anal-
ysis was done by more than one researcher (Yildirim,
2010) and the consistency between the coders were tak-
en into consideration.

RESULTS

Quantitative Findings

The presence or absence of a significant difference be-
tween the participant university students’ hope and career
future perception levels and pre-test, post-test and fol-
low-up test mean scores was tested by performing ANOVA
(see Table 3).

Wilcoxon Signed Ranks Test was done to determine
whether there was a significant difference between their ca-
reer adaptability levels and pre-test, post-test and follow-up
test mean scores (see Table 5).

According to Table 3, there is a significant difference
between career future perception (F . ;, ., = 7.25; p <.05)
and hope levels (F .. =6.74; p <.05) in pretest, post-
test and follow-up test scores. Eta-squared values revealed
a medium level effect size. Bonferoni test was performed to
find out which two groups differed and it was found that
hope and career future perception pre-test scores were sig-
nificantly lower than post-test and follow-up test scores (see
Table 4).
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Table 3. Hope Scores Analysis of Variance (ANOVA) Results.
Variables n M SD Sum of Squares  df Mean square F P n
Hope
Pre-test 29 64.93 7.52 Time 209.17 1.74 120.33 6.74 .004* .19
Post-test 29 67.82 6.20
Follow-up test 29 68.41 7.17
Error 869.49 48.67 17.86
Career Futures
Pre-test 29 64.93 7.52 Time 1464.36 1.23 1192.18 7.25 .007* 21
Post-test 29 67.82 6.20
Follow up-test 29 68.41 7.17
Error 5652.96 34.39 164.37
*p<.05.
Table 4. Dispositional Hope and Career Future Bonferroni ~ Qualitative Findings

Test Results

Tests Mean Difference  Std. Error  p
Dispositional Hope
Pre test-Post test -3.52 1.20 *.02
Pre test-Post test -3.00 1.08 *.03
Post test-Follow up -.52 0.78 1.00
Career Future
Pre test-Post test -9.31 1.20 *.00
Pre test-Follow -7.31 2.94 *.04
Post test - Follow up 1.38 3.29 1.00

p*<.05.

Wilcoxon Signed Rank Test was used to determine
whether there was a significant difference between the par-
ticipant university students’ pre-test, post-test and follow-up
test mean scores for career adaptability levels (see Table 5).

Table 5 shows that the difference between career adaptability
pre-test and post-test scores was significant in favor of the post-
test (p=.00) and the difference between post-test and follow-up
test scores were significant (p=.005) in favor of the post-test.

According to the data analysis, the participants’ experi-
ences with MCSOPP were grouped under six basic themes:
“1. Experiences during the group practice, 2. Hope, 3. Ca-
reer Adaptability, 4. Career Future, 5. The Effects of MC-
SOPP on Life during COVID-19 Pandemic and 6. The Ef-
fects of Online Environment. The findings related to these
themes are presented below.

(1) Group Practice Experiences

The following codes were determined under “group
practice  experiences™:  positive group experience,
self-knowledge, common problems and feelings, group dy-
namic, feedback and different points of view.

Positive Group Experience: All the participants expressed
positive opinions and feelings about the groups: “Generally
speaking, My Career Story group practice was an experience
that I enjoyed and felt good even when it finished. The ses-
sions were flowing and informative (Member 4). “In fact,
it was a useful and enjoyable experience that became better
and better as it progressed, so it was an environment that I
may want to take part in again if it is repeated. I hadn’t had
many options in terms of my career plans and alternatives; I
used to adopt “this one or that one” mentality; however, my
alternatives, my options expanded thanks to the sessions and

Table 5. Career Adaptability Wilcoxon Signed Ranks Test Results.

Variables n Mean rank Sum of rank Z P
Career Adaptability Post-test/Pre-test
Pre-test Negative ranks 2 4.50 9.00 -4.52 *.00
Post-test Pozitive ranks 27 15.78 426.00
Follow up- test Tie 0
Post-test/Follow up test
Negative ranks 20 15.25 305.00 -2.79 *.005
Pozitive ranks 10.43 73.00

Tie
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counselling experience as well as other participants and the
leader” (Member 22).

Self-knowledge: The participants reported some effects
of the practice on self-discovery, developing self-awareness
and being aware of their talents, interests and values: “In
fact, I was planning to do some research myself to see what
I really want, but I realized I had been thinking more differ-
ently, more differently, in fact. I realized what I do not want.
Actually, I tested what I want and really want and my con-
fidence in them” (Member 4). “We sometimes remembered
our past experiences during the sessions and we realized what
we had actually achieved and what challenges we had faced
in the past. Also, I realized my wishes and tendencies as we
talked about them more and more” (Member 24).

Common Problems and Feelings (Universality): The
members stated that they realized there were other people
also having similar problems and they were not alone: “Es-
pecially, we are facing similar problems with my friends as
fourth year students. We come to a deadlock when we think
about the upcoming graduation; although we are sure of cer-
tain things, it seems in fact we are not. It seems there is a
mistake or we should question. And here comes hopelessness
on this career path (Member 2)”. “There were students like us.
This in fact comforted me and I used to think that only I had
problems in this issue. Indeed, the fact that everybody had
some questions in their minds about their career convinced
me that I am not alone” (Member 23).

Group Dynamic: The group members reported that
group harmony and gradual transformation of initial dis-
harmony into harmony in time as well as interaction and
communication among group members made them feel
comfortable: “Some people left the group but our group dy-
namic were not affected negatively” (Member 28). “We did
good activities, we felt we belonged to the group and at the
end of the sessions there was an environment in which we felt
as if we had been friends for a long time although we did not
know each other beforehand” (Member 7).

Feedback: The group members opined that the feedback
they received from the leader and other group members af-
fected them positively: “What affected me in addition to the
group were most probably putting the decisions I made in the
group into practice and receiving feedback about the things
I put into practice in life (Member 14)”. “In terms of career,
sharing opinions with my friends who study psychological
counselling increased my hopes about my department and
also about my occupation accordingly (Member 22)”

Developing different point of views: The members stated
that learning about the experiences of different people, lis-
tening to different opinions and encountering different sto-
ries and meeting different people affected them positively
in their career paths: “So, I can say, 90% of my indecisiveness
was over. Because listening to different people and different
career stories and encountering different ideas, different point
of views have always enriched me (Member 3)”. “The begin-

ning was a bit negative for me. There were the fourth year stu-
dents and people who were older than me in the group. Their
stress due to the finishing school and what they would do later
suddenly passed to me and I felt stressed out. But we were able
to manage this during the group sessions, I understood how
I could draw a road map for myself after taking lessons from
them (Member 17)”

(2) Hope

The codes under “hope” theme were increase in hope
and external factors.

Increase in hope: Most of the members said that their
hopes about the future increased after the sessions: “To be
honest, hopelessness occurs on this career path. So, I think
that this program served me good in terms of coping with
my hopelessness (Member 2)” The future is not pessimist
and dark for me, now I think there is a bright future for me
(Member 21)”.

External Factors: The members mentioned non-group
factors that affected them during the sessions and support-
ed the positive effects of the group. These external factors
included some issues based on personal experiences such
as family support, peer support and receiving psychological
counselling other than the program and COVID-19 related
factors affecting the society: “I got support from my friends
or family such as “you can do it, do not bother it” (Member
17). “Supports of my boyfriend and other friends make me
feel I can get what I want (Member 28). “Actually, we de-
cided to attend the sessions and started. I mean, I want to
think about my future and career. I want to make decisions.
I started saying I am tired of being indecisive. This personal
decision might have increased my hope. Also, I believe that
the extra psychological counselling I receive in addition to
this group program had a positive effect on me (Member 21)”.
“Although my hope level is not quite low, the decrease in the
number of COVID-19 cases towards the end of the sessions
affected me positively. Returning to our previous life and pro-
gressing towards the normal again were a bit comforting for
me (Member 22)”. “Some coronavirus-related uncertainties
started to clear and I am able to see a brighter future, which
might have affected my hope level” (Member 28).

(3) Career Adaptability

Motivation increase, personal attempts and increased
career alternatives are the codes obtained under the theme
“career adaptability”

Motivation increase: The members stated that group
practice increased their motivation and willingness to suc-
ceed and take an action: “The program especially helped me
to notice that our dreams are in fact achievable. I was not in
the leading role of my own story. I was just a puppet. I was
feeling like that. It seemed every event was taking me some-
where and it happened even before I made my decision. Now
there is a pathway I myself have chosen. It might lead to my
goals or not, but it allowed me to realize that I need to try
hard and never give up” (Member 21). “This program helped
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me to adopt the idea suggesting that I can do it. Actually, I
can do nice things, it also helped me realize the idea -I also
want to do something” (Member 24).

Personal Attempts: The members reported that doing
research about their own career and trying to collect infor-
mation and their opinions about themselves had positive
effects on increasing their hope: “My research about my ca-
reer and the information I collected from this research might
have affected my hope level” (Member 1).

Increased career alternatives: The members stated that
this group practice resulted in more career alternatives and
emergence of A-B-C options: “It did not get me to make a
change in my career plan, but that was not my goal as I said.
It just made me start and motivated me to lead a path and
decide which way to go and gave an idea to make a B plan or
C plan” (Member 7).

(4) Career Future

Under “career future” theme are the following codes:
increase in career decisiveness, effect on career future per-
ception and effect on career plans.

Increase in career decisiveness: The members reported
indications of decisiveness such as making decisions about
their careers as well as clarifying and making these deci-
sions concrete: “My decisions about my future have become
more concrete” (Member 8). “In fact, I already had career
plans before I joined the group and I was thinking about
them. I decided to join the group because I was indecisive. I
was planning to change my department. I gave up this idea
during the sessions” (Member 28).

Effect on career future perception: The members stated
that they developed a positive attitude towards their career
future, dreamed about their careers and had positive feel-
ings about the future: “I can say I am a bit dreamer and a bit
realist when I think about the future. The sessions helped me
to make more motivated decisions about the future and put
them into practice” (Member 14). “T accepted that I cannot
change everything about the future by myself. I believe that
a good career future is waiting for me” (Member 28).

Effect on career plans: The opinions given by the mem-
bers indicated that this group practice affected their exist-
ing career plans and helped them to prepare a career plan:
“I had a complex road map in my mind about the future and
the sessions helped me to clarify them. It helped me to decide
which paths to follow to reach my career plans in my mind”
(Member 7). “My career plans were very complicated but I
can say I started to make more clear decisions after the ses-
sions” (Member 14).

(5) The Effects of MCSOPP On Life during Covid-19
Pandemic

The members reported overall positive effects of MC-
SOPP on COVID-19 pandemic and socialization: “It was
not possible to socialize now. I, just like my friend (imply-
ing member 7), made a lot of friends here” (Member 17).
“I took the advantage of staying at home during this period”

(Member 12). “I also can say that this group practice has
been a source of support for me during COVID-19 pandem-
ic” (Member 16).

(6) The Effects of Online Environment

The obligation to carry out the group practice online
and its being the first online group counselling experi-
ence for all the participants were important factors while
measuring the effects of the practice. The following codes
were obtained from “effects of online environment” theme:
developing positive attitude towards online psychological
counselling, advantages of online group practice, disadvan-
tages of online group practice and preferring online or face-
to-face psychological counselling.

Developing positive attitude towards online psychological
counselling: The opinions of the members regarding this is-
sue are as follows: “I am positive about online psychological
counselling. If I had to choose one of them, I would prefer this
one” (Member 23). “This was my first group experience. At
the beginning, I had some concerns about what kind of people
were going to be in the group and its being online. We solved
technical problems in time and my concerns are now over”
(Member 28).

Advantages of online group practices: The members fo-
cused the advantages of the online group practice on variety
due to the presence of people from different cities, universi-
ties and departments: “If this practice had been organized in
Istanbul or Ankara, we could have missed it” (Member 17).
“I don't think I would meet that much a cosmopolite group
from different parts of Tiirkiye and different departments if
this were a face-to-face practice” (Member 22).

Disadvantages of online group practice: The members
listed the disadvantages of group practice as technical
problems and internet outage. Also, one member report-
ed his discomfort due to not being alone at home: “At the
beginning I had some concerns thinking that someone might
overhear my talks since I do not live alone. All the problems
were resolved when I realized that my talks are not heard”
(Member 28).

Preferring online or face-to-face psychological counsel-
ling: The majority of members stated that they were satis-
fied with the online service they received as a counselee and
they would get online support again when they need while
some of them suggested that a face-to-face group practice
could be better: Even one of the members were sure that a
face-to-face group would be more effective: “It would surely
have been more effective if it had been a face-to-face practice”
(Member 8).

Integration of Quantitative and Qualitative Results
Integration of qualitative and quantitative data is crucial
in mixed methods research design so that detailed analyses
can be performed (Teddlie & Tashakkori, 2009). In order to
combine two phases of the present study (quantitative and
qualitative) in a more effective way, the main quantitative
and qualitative findings that deal with each quantitative re-
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Table 6. Quantitative and Qualitative Findings regarding the Effects of MSCOPP on Hope and Career Future Perception

Quantitative Findings Qualitative Findings
Variables Pre-test Post-test Follow-up
Hope M =64.93 M=67.82 M =68.41 The members who were hopeless prior to the
SD =7.52 SD =6.20 SD =717 group work reported an increase in their hopes
and those who were already hopeful were more
hopeful about their future after the sessions.
Career Future Perception M =64.93 M =67.82 M =68.41 The members stated that they developed a
SD =7.52 SD =6.20 SD =7.17 positive attitude in the group practice towards

their career future, dreamed about their careers
and had positive feelings about their career
future. Some of the members believed in a better
future waiting for them.

sult were taken into consideration (Table 6 and 7). An inte-
grated presentation in a table is both a method and tool to
facilitate the integration of quantitative and qualitative data
(Greene, 2007).

Table 6 shows a continuous increase in the partici-
pants’ hope levels and career future perceptions throughout
MCSOPP. In addition, the participants reported that their
hope levels increased, they developed a positive attitude to-
wards their career future and believed that a better future
was waiting for them. The qualitative and quantitative data
complemented and supported each other.

According to Table 7, there is a significant difference be-
tween the pretest and the posttest scores in terms of the par-
ticipants’ career adaptability levels in favor of the posttest
and between the posttest and the follow-up test in favor
of the posttest. The participants’ career adaptability levels
increased throughout MCSOPP (despite a decrease in the
follow-up test when compared to the posttest). In addition,
the participants stated that their adaptability for their oc-
cupations increased. Here, the qualitative and quantitative
data complemented and supported each other.

DISCUSSION AND CONCLUSION

The findings of the study showed that MCSOPP sig-
nificantly and positively affected university students’
hope, career adaptability and career future perceptions,
and their hope and career adaptability levels increased af-
ter MCSOPP sessions. However, this increase did not con-
tinue after eight weeks and career future perceptions con-
tinued in the follow-up tests. In addition, the participants’
MCSOPP experiences were positive because of various
reasons such as finding opportunities to know oneself,
feeling that they were not alone, group communication
and listening to different ideas. MCSOPP increased their
hopes for the future, their motivation, personal attempts,
career alternatives and career decisiveness and helped the
participants spend COVID-19 pandemic by socializing
and develop positive attitude towards online psycholog-
ical counselling.

According to the findings of the study, hope levels of the
university students who joined MCSOPP increased, which
has been supported by the findings of some similar stud-
ies. The career intervention programs prepared by adopt-
ing a narrative approach like MCSOPP are known to have

Table 7. Quantitative and Qualitative Findings regarding the Effects of MSCOPP on Career Adaptability

Variables Quantitative Findings Qualitative Findings

Career Adaptability n Mean Rank Rank Sum

Post-test/ Pre-test The group members mentioned about the
Negative rank 2 4.50 9.00 beneficial effects in terms of self-discovery, self-
Positive rank 27 15.78 426.00 awareness, developing positive attitude and
Equal 0 realizing their talents, interests and values.

Post-test / observation They also reported that they made more clear
Negative rank 20 15.25 305.00 decisions, were more hopeful about their
Positive rank 7 10.43 73.00 occupation and had higher levels of career
Equal 2 adaptability after the sessions. One member

stated that he had wanted to change his
department before the sessions; however, he
decided to continue his career in his present
occupation after the sessions.
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affected university students’ hope levels positively (Santilli
& Hartung, 2022). “Lifeline” and “Stickman” activities in
MCSOPP sessions aimed to increase hope by encouraging
combination and continuity between the past, the pres-
ent and the future. Hope is an important factor in career
psychological counseling and is closely related to the goals
associated with certain plans. Besides, hope encourages an
individual to set goals for a meaningful target and believe
that positive outcomes might be achieved by applying pre-
determined plans. It is known that some people receive
career psychological counselling since they have concerns
about their future career and is eager to put their future ca-
reer plans into practice (Erdem & Ozdemir, 2020; Oztiirk et
al., 2022; Savickas, 1990). Optimism about the possibility to
organize current behaviors to achieve future goals triggers
the attempts to put the plans into practice. Individuals re-
capture their hopes to reach their goals when they started
to experience and shape their future by taking actions in
the present time in order to build up successful pathways
and apply their plans to achieve their goals (Saviskas, 1990).
Hope has a power to encourage the participants to take ac-
tion. MCSOPP increased the participants’ motivation to
take steps towards their future through its hope-provoking
activities such as award ceremony and six-piece story. These
hope-provoking activities might have affected the partici-
pants’ career future perception as well.

The present study also revealed an increase in the career
adaptability levels of the university students who attended
MCSOPP, which is also consistent with the findings of sim-
ilar studies in the literature. To illustrate, Koen et al. (2012)
reported the effectiveness of a career adaptability program
designed to increase career adaptability levels of university
students. In another study, the researcher concluded that a
career adaptability program based on Saviskas’s career the-
ory had a positive effect on increasing psychological coun-
selling students’ career adaptability (Kara, 2016). Another
study examining the effects of a career intervention program
addressing to high school students reported positive effects
on students’ career adaptability skills and career adaptabili-
ty reactions (Korkmaz & Kirdok, 2022). Similarly, a career
intervention program implemented for university students
during COVID-19 pandemic was found to increase the par-
ticipants’ career adaptability, resilience, future orientation
and the tendency to determine comprehensive and sustain-
able actions to take for the future (Santilli et al., 2021).

The reason why the increase in career adaptability did
not continue in the follow-up test might be the adminis-
tration of the test eight months later. Kavas (2016) empha-
sized that the strategies developing hope, resilience and
optimism should be integrated into career intervention
programs aiming to improve career adaptability. Similarly,
Coolen (2014) suggested that e-portfolios should be pre-
pared to improve career adaptability in strategy develop-
ment. Although focusing on hope had positive effects in

the present study, the lack of a career planning aiming to
take action such as e-portfolio might have led to the fact
that the increase in career adaptability did not continue in
the follow-up test.

The present study also showed that MCSOPP affect-
ed university students’ career future perceptions and this
affect lasted for eight weeks following the sessions. Giildii
and Kart (2017) found a positive significant correlation be-
tween career future perception and career adaptability. The
students that were hopeful about their futures were found
to have higher levels of career future perceptions, career
adaptability skills, career optimism and knowledge about
business markets (Ilgar Dogan, 2022). Although it is not
known whether the positive effect on career future percep-
tions correlates with the increase in hope due to MCSOPP,
this might be the reason for this effect. This study might
have affected university students’ hope levels and career fu-
ture perceptions in a positive way during COVID-19 pan-
demic, which was characterized with frequent lay-offs due
to the economic crisis.

The qualitative data of the study support the quantita-
tive data. The participants reported that MCSOPP affected
hope, career adaptability and career future perception pos-
itively and they got extra gains during the group practice.
They also stated that MCSOPP provided significant assis-
tance and guidance for them in terms of self-knowledge,
socialization, more research about careers, increased mo-
tivation and self-confidence, taking action to achieve goals
and more career alternatives. Moreover, the participants
emphasized that MCSOPP helped them focus on discov-
ering their career-related wishes and goals, find answers
to the questions about their future and cope with potential
challenges, and it provided opportunities to set the goals
they try to achieve. For instance, one of the members re-
ported that she developed a more realistic point of view by
saying “I can say I am a bit dreamer and a bit realist when
I think about the future. The sessions helped me to make
more motivated decisions about the future and put them
into practice”. Similarly, another member highlighted that
she developed a hopeful and positive career future per-
ception despite the presence of some challenges she had to
cope with: “I accepted that I cannot change myself every-
thing about the future. I believe that a good career future is
waiting for me”.

Another finding of the study is that the participants
developed a positive attitude towards online psychological
counselling. Despite some technical problems and failing
to achieve full confidentiality at home, the participants em-
phasized the positive effects of the participation of people
from different cities and universities. The literature suggests
that those who do not have a previous online counselling
experience are more negative about such practices and the
experienced ones were more positive (Erdem & Ozdemir,
2020; Oztiirk et al., 2022).
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Conducting the study online due to Covid-19 pandemic
and some technical problems in internet connection during
the sessions might have negatively affected the potential
benefits of the sessions. In addition, the study was carried
out by five different groups and different group leaders. Al-
though all these leaders received the necessary trainings on
group tasks and supervision, their different competencies
in group leadership and unique personality characteristics
might have caused different effects on the group members.
The number of participant students attending psychologi-
cal counselling department were remarkably higher, which
might be considered a limitation in terms of group homo-
geneity. Another limitation of the study was the use of sin-
gle group pre-test, post-test follow-up test model due to the
pandemic. Therefore, it is recommended that future studies
should use experimental design since these variables can be
more easily controlled in this design.

Since this study was conducted during COVID-19 pan-
demic, the lockdowns and social isolation might have influ-
enced the participants’ hope levels, their career perceptions
and their feelings and opinions regarding their career fu-
ture. The studies conducted during COVID-19 pandemic
revealed that the pandemic affected career stress, anxiety,
hope levels and career decisiveness (Lee et.al, 2020; Mah-
mud et.al., 2020). Accordingly, MCSOPP might be prac-
ticed with different groups after the pandemic and findings
might be compared to those reported by the present study.

In conclusion, the findings of the present study indicate
that MCSOPP can be implemented by psychological coun-
selling units and career centers of universities in order to
improve university students’ hope and career adaptability
levels and affect their career future perceptions positively.
Also, the findings might be a useful guide for psychologi-
cal counsellors providing career psychological counselling
services and other experts working in the field of mental
health.
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Appendix 1. Interview Questions

1.
2.

How do you define your MCSOPP experience?

How has “My Career Story” affected your hopes for the
future?

How has “My Career Story” affected your career plans?

What might have affected your level of hope except the group
sessions?

How has the fact that “My Career Story” practice was online
affected you?




